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ABSTRACT 


This study, analytically investigates the contribution of three women scholars of Riyadha 
mosque, between 1922- 2018, in the dissemination of Islamic knowledge іп Lamu- Kenya, 
namely; Twaiba Ahmad Badawy Jamalulleyl (1908 — 2005 CE), Fatma Ahmad Badawy 
Jamalulleyl (1914 — 2009 CE) and Zainab Ahmad Muhammad Ali Al-Rudainy (b. 1940 
CE- to date). The study also gives a brief biography of the three women scholars and 
surveys their roles to transfer of knowledge within the Islamic convention of modesty and 


piety, despite their engagements to their personal family and matrimonial duties. 


The findings illustrates that women scholars of Riyadha mosque played an important role 
in dissemination of Islamic knowledge, but so far, no documented account exists. This 
study, therefore, examines the roles played by women in equipping Muslim society with 
religious knowledge and basic life skills but narrows down its scope to the three women 
scholars of the Riyadha Mosque. The study is guided by the women’s empowerment 
theory of Sara Longwe (1990) which is considered as a key integrant to their socio- 


economic development. 


This study applies a qualitative method basing on oral and written interviews and analysis 
of both primary and secondary sources to get the best results. Primary data is obtained 
through semi-structured interviews, documented reports and manuscripts. Secondary data 
consists of published and un-published works, and referred journals. The study adds value 
to academic pursuits related to strategies on empowering of female figures, Islamic 
history, culture, and specifically, reveals the roles of Muslim women scholars in the field 
of Islamic education. Accordingly, the findings suggest that the female Madrasa teachers 
(from Riyadha Mosque) disseminated Islamic teachings, Qur’anic literacy and Islamic 


cultural skills to Muslim children (and young adults) on the East African coast. The 


уі 


outcome of their works can still be witnessed today as their students аге spread in many 
regions on the Coastal Kenya who in turn impart knowledge and life skills to others. The 
women teachers are empowered socio- economically and assist others despite their 


cultural obligations, and thus, earn admiration of many learners. 
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ABBREVIATIONS 


CE — The Common Era calendar 


AH — After Hijra (Islamic) calendar 


b. — born, usually applied to indicate the year of birth of a key personality 


BH- Before Hijra (Used in the Muslim calendar to indicate year(s) before Prophet 


Muhammad’s migration to Medina). 


d. — death, usually applied to indicate the year of death of a key individual 


n.d- no date 


PBUH – Реасе Be Upon Him. 


RA- Radhiallahu Anhu; may Allah be pleased with him (this is an Islamic ritual made 


after mentioning the names of Companions of the Prophet. 


SWT — Subhaanahu Wa Taala: Majesty and Glory belongs to the Almighty God; usually 


applied after the name of God is mentioned or written. 
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GLOSSARY 


Allah — God, one of Muslim divine names for God 


Amati — Arabic name which means the sister of one’s father 


“Авг Prayer — опе of the five mandatory prayers. It consists of four units, which сап be 


performed at any moment between the late afternoon and before sunset. 


Da’wah- the propagation of Islam 


‘Idd — a religious holiday celebrated by Muslims worldwide. 


Habīb- Beloved. An honorable title to refer to a religious person 


Hadhramii- an inhabitant of Hadhramout (a locality in Yemen) 


Hajj - the last pillar of Islam, an annual pilgrimage to Makkah. It is mandatory for the 


able ones to perform it at least once in their lifetime. 


“Iddah - the waiting period а woman must observe after the death of her husband or after 


a divorce, during which she will not marry another man until this period expires. 


Imam — a person who leads prayers in a Mosque 


‘Isha prayer- one of the five mandatory prayers. Its consists of four units which can be 


performed between the beginning of night and before dawn 


Ptikaf- an Islamic practice involving staying in mosque vicinity for approximately ten 


days i.e. to devote oneself in worship and seeking repentance 
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Khatib- a person who delivers a sermon, e.g. prior to the Friday prayer and after 744 


prayers 


Maallima — a Female Teacher 


Madrasa — more advanced religious class for students who have completed basic 


Qur’anic class. 


Maulid- an Islamic festival held during the third month of Hijri Calendar- Rabial-Awal- 


to celebrate the birth of Prophet Muhammad (PBUH). 


Maghrib prayer- one of the five mandatory prayers. It consists of three units, which can 
be performed immediately after sunset, and at the beginning of night, prior to the 75/4 


prayer. 


Mihrab- a semicircular niche located on the front walls inside a mosque. Guides the 
direction of the тат by facing kiblah (i.e. al-Ka’aba) Makkah, i.e. the location that 


Muslims face when praying. 


Mwalimu- a Quranic Teacher 


Mwenye- a term used in Lamu dialect to mean a descendant of Prophet Muhammad 


(PBUH) 


Qari — a person who recites the Qur’an 


Ramadhan- the ninth month of the Islamic calendar, whereby Muslims observes fasting 


Ribat- a small hall built along or adjacent to a mosque 


ху 


Sayyid -ап Arabic word, literary means a Master, and may specifically used as a title to 


denote a descendant of the Prophet (PBUH). 


Shariff — a person who 15 a descendant of the Prophet Muhammad (PBUH) 


Taraweh - an optional Prayer comprises eight to twenty one units, usually performed by 


Muslims after the '/5Ла prayer in the holy month of Ramadhan. 


Witr- an optional prayer usually comprises three units, performed by Muslims at night or 


before Fajr prayer. 


СНАРТЕК ОМЕ 


GENERAL INTRODUCTION 


1.0 BACKGROUND OF THE STUDY 


Education is an essential element in human life. It provides information about the world 
around us and makes profound transformation in the lives of individuals. Besides these 
advantages, education shapes our perception about life by constantly influencing our 
opinions and views of different factors in life. Education develops human’s personality, 
thoughts, and may create good social relations. It prepares people for life experiences, and 
thrives economically, socially, and intellectually. Knowledge makes people achieve a 


special status in their society. 


In Islam, knowledge is highly valued. The importance of education is emphasized 
severally in many verses in the Qur’an, such as: "Allah will rise up, by many degrees, 
those of you who believe and those who have been given knowledge”.! Another verse: 


“And say, О my Lord! Increase me in knowledge.” 


Such verses encourage the Islamic 
community to strive for education and learning. In the Hadith literature, searching for 
knowledge is strongly instructed. The Prophet (PBUH) always emphasize the importance 
of knowledge to his followers and encouraged them to seek it. This point is justified by 


the Prophet (PBUH) saying: “То gain knowledge is a duty of every Muslim.” Prophet 


(PBUH) encouraged people to learn and many time he taught them himself, he said: “Allah 


1 Qur’an 58:11 
2 Qur’an 20:114 
3 Ibn Majah, М. Y. (1954). Sunan Ibn Majah. Hadith number- 229. 


did поі send me to be harsh, or cause harm, but He has sent те to teach and make things 


easy.” 


Various religions have emphasized the importance of education to people, we see from 
early Christians used to lay stress on searching of knowledge for girls as well as boys. 
This led them to establish schools. The schools primarily focused on Christian doctrine, 
but some included mathematics, medicine, and other subjects. The activities of Christians 
Missionaries in Sub- Saharan Africa contributed to development of critical educational 
infrastructure and boosting the literacy levels among the locals. These missionary, have 
had a long-lasting positive impact on access to schooling and educational attainment 
levels in the region.’ Also Judaism holds education sacred, the value of education is 
strongly embedded in Jewish culture, they place a heavy emphasis on Torah study. 
Teaching and learning have become a necessary precondition for engagement in the 
Jewish life. One of the basic duties of Jewish parents is to provide for the instruction of 


their children. 


Both Christian and Jewish emphasize education for girls. Although Christian girls may 
have had a male or female tutor, most Jewish girls had a female tutor. Substantial numbers 
of women gained enough education to help their spouses out in business or even hold their 


own. Just like Christian women who ran their own business, Jewish women were engaged 


4 Muslim, А. A. (1912). Sahih Muslim. Hadith Number- 1478. 

З Feddes, D. (2002). Christianity and Education. Retrieved from: 
https://banneroftruth.org/us/resources/articles/2002/christianity-and-education/ 

€ Amy В. D. (2013). A Jewish Fight for Public Education. Retrieved from: 
https://forward.com/opinion/183260/a-jewish-fight-for-public-education/?p=all 


in their own occupations as well as helping their husbands. Jewish women were also 


copyists, midwives, spinners, and weavers.’ 


Likewise, Islam emphasizes the Muslim society to provide education for men and women 
on equal footing. In an authentic tradition of the prophet Muhammad (PBUH), narrated 
by Abu Sa’id: A woman came to Allah’s Messenger (PBUH) and said, “O Allah’s 
Messenger (PBUH) men (only) benefit by your teachings. So please devote to us from 
(some of) your time, a day on which we may come to you so that you may teach us of what 
Allah has taught you.” Allah’s Messenger (PBUH) said, “Gather on such and such day at 
such and such place.”® They gathered and Allah’s Messenger (PBUH) came to them and 
taught them of what Allah (SWT) had taught him. Therefore, it is very much 
understandable that Islam does not segregate men and women in terms of gender roles. 
From the early days of Islam, a large number of outstanding female scholars were present, 
on whose testimony and sound judgment much of the edifice of Islam depends. Women 
attained high rank in all fields of knowledge of the religion, and they were sought-after 


for their legal opinions (fatwa). 


Qur’an and Hadith have, since the inception of Islam, sought to defend the rights of 
women in seeking education and improve their status. In this way, the Qur’an and Hadith 
have given a clue that Muslim women are capable of contributing towards Islamic 
knowledge. It is well known in history of Islam that the wives of the Prophet (PBUH) 


played a great and significant role in disseminating the teachings of the Qur’an and 


7 Baskin, J. R. (1991). Some Parallels in the Education of Medieval Jewish and Christian Women. Vol-5, 
P. 43. 
8 Bukhari, М. I. (2001). Sahih Al’ Bukhari. Hadith Number - 7310 


Hadith. Опе of them is Aisha (RA), whom whenever companions had а question about 
Islam they would go to her, as narrated by Abu Musa: "Never was a Hadith unclear to us 
- the Companions of the Prophet (PBUH) and we asked Aisha, except that we found some 
knowledge concerning it with her." She taught in her own house, as well as in the houses 
of others іп Basrah. She narrated 2210 Hadith.'!° She thus played a major role in 
subsequent developments in Islamic knowledge. Similarly, wives of the companions spent 
their lives searching for knowledge, Aisha (RA) said: "How good were the women of the 
Ansar! Shyness would not prevent them from inquiring about religion and from acquiring 


deep understanding in it.""! 


Contributions made by Muslim women scholars to Islamic knowledge did not stop during 
the time of the Prophet (PBUH) and his companions but continued to our recent time. One 
example of temporary women scholar is Aisha Lemu (1940- 2019 CE!) was a British- 
born author and religious educator who converted to Islam in 1961. Her contribution to 
Islamic knowledge as an educationist and proponent of Islamic ideology is impressive. 
She has written a number of books on the methodology of Islamic studies, like: A Student's 
Introduction to Islam (1971), The Role of Muslim Women in the 15th Century (1988), 
among others. Her books are popular both in North West Africa and in the United 
Kingdom.!? In Africa, Muslim women scholars have contributed a lot to Islamic 


knowledge. One of them is Zaynab Al-Ghazali (1917— 2005) who was also an Egyptian 


9 Tirmidhi, М. I. (1975). Sunan At-Tirmidhi. Hadith number- 4257 

10 Nadwi, М. A. (2007). Al-Muhaddithat: the women scholars in Islam. P. 167 

Н Op.cit. Ibn Majah. (1954). Hadith number - 685 

Henceforth, all dates given in this work, unless specified, will be considered as Common Era (CE). 

ІЗ Nawab, S. (1997). The Contribution of Women to Muslim Society: A Study of Selected Autobiographical 
and Bibliographical Literature. P. 119 


woman activist. By the time she reached the age of twenty, she had already started her 
very own organization for women called the Muslim women's Association. One of the 


main goals of this organization was to obtain access to education at all levels for women. !* 


Moreover, in Kenya we have women scholars who have contributed to Islamic knowledge 
in their societies, the likes of Swafiya Muhashamy Said who was born in Mombasa in 
1935. She was unique among many Swahili women of her age for having attained two 
university degrees the BA and MA in her sixties. She is the founder of the Mombasa 
Madrasa Resource Center, a pioneering institution devoted to the promotion of an 
integrated (Islamic — secular) curriculum for preschool children. Given the success of her 
work, she was appointed the regional director of East Africa Madrasa resource centers a 
position she held until her retirement in 2006.'5 Another one is Mwalim Azara Mudira 
who was born in Mombasa, set a precedent by opening a modern boarding school for 
advanced Islamic theological training of young Muslim women in Pangani, Nairobi in 


1987.16 


There have long been women educators in the various Muslim communities of Kenya. In 
places like Lamu, Malindi, Mombasa and Nairobi, there have emerged women committed 
to teaching other women about Islam. They offer lessons in Figh (Islamic jurisprudence), 
Tafsir al-Quran (Qur’an exegesis), Hadith (sayings of the prophet Muhammad), 


Tasawwuf (Islamic mysticism) and Tawhid (theology). Some women are offering 


14 Tbid, p. 92 

15 Alidou, O. D. (2013). Muslim Women in Postcolonial Kenya: Leadership, Representation, and Social 
Change. P. 34 

16 Tbid, p. 61 


instruction every day, others are holding weekly sessions and others are holding in the 


month of Ramadhan only. 


Some early Muslim male scholars in Kenya like sheikh Al-amin Ali Al-Mazrui (1891 - 
1947) and Sayyid Ali Badawy (1907 — 1988) made efforts to recruit and encourage women 
to advance their knowledge in Islamic education. Sheikh Al-amin АП Al-Mazrui 
encouraged parents to send their girls to Muslim schools, which would include religious 
training, Arabic and instructions in accordance with Muslim values so that they evade bad 
European іп шепсев.!” Sayyid Ali Badawy, a scholar from Riyadha mosque in Lamu, was 
always in the frontline in teaching and offering instruction to women. In fact, he is a 
brother and a mentor of two women scholars whose biography are narrated in this study: 


Twaiba Ahmad Badawy Jamalulleyl and Fatma Ahmad Badawy Jamalulleyl. 


Riyadha Mosque is among the most famous mosques and the oldest institutions of 
traditional higher Islamic learning. The mosque was constructed in the year 1892 by 
Swaleh bin Alwy Jamalulleyl popularly known as Habib Swaleh (1852 — 1935). Тһе 
mosque’s founding fathers such as Habib Swaleh and Mwenye Manswabu (1827- 1922) 
played a major role in the dissemination of knowledge and propagation of Islam. This fact 
made the institution a landmark in the history of East Africa. Riyadha Mosque has 
produced male and female scholars who have excelled in education. Women scholars of 
Riyadha acquire Islamic knowledge. They spent their lives in the acquisition of knowledge 


and in facilitating learning among many women and young girls of Lamu. 


7 Тыа, р. 64 


In a nutshell, this study discusses the contribution of three women scholars (Twaiba 
Ahmad Badawy Jamalulleyl'* (1908 — 2005), Fatma Ahmad Badawy Jamalulleyl!? (1914 
— 2009) and Zainab Ahmad Muhammad Ali Al-Rudainy born in 1940) of Riyadha Mosque 
to Islamic knowledge, and their roles in dissemination of Islamic knowledge. The study 
also narrates how Islam penetrated and spread in Lamu with specific reference to the 


history of Riyadha Mosque where the women scholars have graduated. 


1.1 STATEMENT OF THE PROBLEM. 


Habib Swaleh, the founder of Riyadha mosque played a major role in the dissemination 
of knowledge and propagation of Islam. A lot of literature and presentations have been 
made about him and his lineage that consists of men scholars such as Sayyid Ahmad 
Badawy and Sayyid Ali Badawy who are mentioned in several works (see example: Bang: 
2003, and Olali: 2014). One of the most comprehensive studies on Riyadha Mosque 
Scholars, for example, is a book by a Muslim Scholar; Swaleh .M. Sayyid. A. Badawy 
(born in 1953), titled Al-Riyadh Bayna Madhihi Wa-hadhirihi,(1989), which means; 
Riyadha Mosque between past and present. However, the book does not provide an 
account of a single woman scholar from Riyadha Mosque, while the mosque has produced 


both male and female scholars. 


In contemporary society, the voices of women bear one strong element of modesty 
(Hijab). Thus, a documentation of the contribution of the three women of Riyadha mosque 


to Islamic knowledge can go a long way in motivating Muslim women to triumph against 


'8 See plate B, p. 85 
19 See plate E, р. 87 


the odds and emerge at the top. This is very important in the contexts where so much 
weight is given to keep public and private domains distinct that details about the 
accomplishments of the women are held undisclosed. Hence, this study strengthens and 
adds literature regarding Women Scholars of Riyadha Mosque, their contributions to the 
development of education on coastal Kenya, and in another perspective, it demystifies the 


thinking that Islam does not empower women in education. 


1.2 OBJECTIVES OF THE RESEARCH 


The objective of this study is to: 


e Narrate the biography of the three women scholars of Riyadha mosque, namely; 
Twaiba Ahmad Badawy Jamalulleyl (1908 — 2005), Fatma Ahmad Badawy 
Jamalulleyl (1914 — 2009) and Zainab Ahmad Muhammad Ali Al-Rudainy born in 
1940. 

e Investigate and analyze the contributions of the three women scholars of Riyadha 


mosque to disseminate Islamic knowledge. 


1.3 RESEARCH QUESTIONS. 


The guiding research hypothesis is a biography, daily experience, contributions, and 


positions of Women Scholars of Riyadha. This involves the following: 


a) What are some of the factors that made it possible for the three women of Riyadha 


mosque to acquire Islamic knowledge in a patriarchal setting? 


b) What аге the contributions of the three women scholars of Riyadha mosque to the 
Islamic Knowledge within the well-known Islamic conventions of modesty? 
c) How will their status as scholars in Islamic knowledge be a motivation to other 


Muslim women in the acquisition and dissemination of knowledge? 


1.4 SCOPE AND LIMITATION OF THE RESEARCH. 


This study limits its scope to three women scholars of Riyadha Mosque, Lamu- Kenya; 
Twaiba Ahmad Badawy Jamalulleyl (1908 — 2005). She was the founder of Madrasa for 
women, named Mahdharatu Al-Twayyibah (good gathering) in Lamu. The second one 
was Fatma Ahmad Badawy Jamalulleyl (1914 — 2009). She was known for developing 
the individual potential and guidance of the children to the state of complete maturity. The 
final one is Zainab Ahmad Muhammad Ali Al-Rudainy born in 1940 to date. She taught 
in Mahdharatu Twayyibah. Later on, she moved to Malindi to establish her own Madrasa. 
The study examines their biography, daily experience and their contribution to the 
development of Islamic knowledge and Riyadha Mosque. The study evaluates the roles 


played by them in their Islamic knowledge. 


The study chooses Riyadha Mosque because it produces, for decades, men and women 
scholars who have contributed in advancing learning and dissemination of Islamic 
knowledge. It is the longest serving and amongst the most influential Islamic institutions 
in the Swahili region. It provides Islamic education to male and female students. 
Currently, a building of a Madrasa for women exists in the precincts of the Riyadha 


mosque. 
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Іп summary, the above mentioned three women spent their lives in acquisition of 
knowledge and in facilitating learning to women and young girls of Lamu, in Riyadha. 
The study covers the period from 1922 to 2018. The years under study mark a new dawn. 
Many women have continued to acquire knowledge; it is like a movement that empowers 
them in a Muslim society. On one hand, the year 1922 is worth mentioning here because, 
Mwalim Twaiba, who is the oldest among the three women named above, took amazing 
leaps in attaining extra knowledge. Prior to that, women were only limited to learning the 
recitation of the Qur'an. It is during this year that, Mwalim Twaiba attained vast 
knowledge in other fields of Islam. On the other hand, the year 2018, is mentioned in this 
work because, Amati Zainabu (the youngest of the three women scholars), retired from 


her carrier of mentoring and teaching of young women. 


1.5 RATIONALE OF THE RESEARCH. 


Riyadha Mosque has produced many male and female students who have excelled in 
education in various categories of professions. People only talk about men alumni of 
Riyadha Mosque but they omit women. The study shows that Riyadha Mosque has 
brought out alumnae who acquired Islamic knowledge in almost all spheres of life as they 
also contributed in learning. This study intends to aid the growing optimism among 


Muslim women who are seeking for knowledge. 


11 


1.6 JUSTIFICATION OF THE RESEARCH. 


According to Marcia Hermansen; recognition of women engaged in religious scholarship 
can contribute a lot to the efforts of women empowerment. This 15 a strong tool in a context 
where there is a strong motion that Muslim women are passive who accept patriarchal 
interpretations of religious (ехіѕ.20 Thus, discussing the contribution of three women 
scholars of Riyadha Mosque to acquire and disseminate Islamic knowledge, serves as a 
motivation yardstick to do the same. Moreover, the study may help future researchers to 
carry out more investigation on roles played by Muslim women in acquiring and 
dissemination of Islamic knowledge. This study may also benefit educationist who study 
women empowerment in general and the roles of Muslim women to the transformation of 


their society in particular. 
The work focuses on the three women scholars because; 


1. They have not been studied in any academic work. 

п. They were the pioneers who introduced institutions that offers advanced Islamic 
studies curriculum for example, the study of Figh (Islamic jurisprudence) and 
Tawhid (Theology). Initially, only basic Qur’an schools existed in the region. 

ш. Тһе researcher being an insider, within the mosque vicinity, easily got permission 
and access to the informants who are mostly women. The Lamu society is 
somehow conservative and an outsider may not get access to information about 


women. 


20 Marcia, Н. (2013). ‘The New Voices of Muslim Women Theologians’. in Ednan Aslan, Marcia Hermansen 
and Elif Medeni (eds.) Muslima Theology The Voices of Muslim Women Theologians. P. 26 
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1.7 LITERATURE REVIEW. 


There is abundant literature on men scholars and about their contribution in learning. 
However, little information is available about Muslim women scholars engaged in this 
field. Polarized debates for women’s rights, roles, and contribution to the development of 
Islamic education continue to dominate scholarly dominions as far as comparative critical 


religious studies are concerned. 


Badawi Jamal, points out that when writing or speaking about the Islamic position on any 
issue, one ought to differentiate clearly between the normative teachings of Islam and the 
diversity of cultural practices prevalent among its adherents that may or may not be 
consistent with those teachings.”! Asghar Ali Engineer, said “patriarchal and traditional 
values have burdened women in Muslim majority communities for сепішгіев.”22 Similarly, 
gendered structures in society like socio-cultural beliefs and values, can limit women’s 
ability to enjoy equal social status with men in society even with education but Islam 
elevated the status of the women in a society. According to Orokzai, the rights of women 
as given in the Qur’an and the traditions of Prophet Muhammad (PBUH) were a 
revolutionary step in the 7th century Arabia.’ Moreover, she presents much of her 
teachings by referring to models of the sacred women’s rights in Islam. On the other hand, 
Stowasser in her study: Women in the Qur'an, Traditions, and Interpretation (1994) 


focused on the Qur'anic laws regarding women's social rights and obligations. 


21 Badawi, J. A. (2016). Gender Equity in Islam. P. 14 

22 Engineer, А. A. (1992). Rights of Women and Muslim Societies. Р. 23 

23 Orokzai, S. В. (2014). The rights of women in Islam: The question of ‘public’ and ‘private spheres for 
women’s rights and empowerment in Muslim societies. P.43 
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One of the most important rights granted to women by Islam is the right to education. 
According to the teachings of Islam, the duty to acquire knowledge is an obligation 
imposed upon every Muslim, whether male or female. Islam obliges both men and women 
to seek knowledge. Muslim women play major roles in receiving the knowledge and 
transmitting it. Despite the apparent enforcement of the seclusion of women, however, 
there is much evidence that religious women did meet and study with men — and teach 
them. Nadwi states that “the women were not restricted to learning from only other 
women” and that “it appears that they studied with whomever they had the opportunity to 
study with.”’4 Nadwi also reports that, some of the most prominent female teachers іп 
Damascus іп the 14% — 16" centuries gave classes, which were “attended by hundreds of 
both men and отеп”. While other women used to travel from city to city searching for 


knowledge.” 


Nevertheless, not only women’s rights of education are observed in Islam, in fact women 
have done a lot in the development of Islam in every aspect of the religion especially in 
the contribution to Islamic knowledge. Muslim scholars have, to a great degree managed 
to write about the status and roles of Muslim women in Islam with their contribution to 
the development in learning. Since Islam’s earliest days, women had been taking a 
prominent part in the preservation and cultivation of Hadith and this function continued 


down the centuries. 


24 Nadwi, М. A. (2007). Al-Muhaddithat: the women scholars in Islam. Р. 97 
25 Тыа, p. 267 
6 Тыа, p. 252 


14 


Іп fact some women made such accomplishments that men also took up an apprenticeship 
with them. Women set up such high standards of honesty in the narration of Hadith that 
іп the book ‘mizan al ‘itadal fii Naqdi Rijal’ the compiler Adhahabi praises the 
contribution of one hundred and twenty two women in these words, “till today, I have not 


come across a woman whose narration was suspicious or rejected.””” 


Muslim women not only contributed in the field of collecting and transmitting Hadith but 
in other field of knowledge too. They made a rich contribution to the scientific, intellectual 
and literary movement, within the circle of the Islamic civilization. Al-Twaijri states that 
throughout the different stages of Islamic history, thousands of distinguished and brilliant 
learned women excelled in the areas of science, branches of knowledge and fields of the 
Arab-Islamic culture. For example in the North Africa, Fatimah al-Fihria built Al- 
Qarawyeen Mosque іп Fes- Morocco, in the 10% Century. Shortly after that, the mosque 


became the first Islamic university in the world.”* 


Most existing studies of Islamic reformers from East Africa recognize only male scholars 
and overlook Muslim women scholars. One of the most comprehensive studies on East 
African Islamic Scholars, for example is a book by renowned Muslim Scholar and Jurist 
Sheikh Abdallah Saleh Farsy titled The Shafi’i Ulama of East Africa, 1830 — 1970: A 
Hagio-graphic Account (1972). The book does not provide an account of a single woman 
scholar from the region, in spite of the fact that the author’s mother was his first Qur’anic 


teacher and indeed, she was a renowned teacher in the community. 


27 Adhahabi, М. A. (1962). Мейл al ‘itidal fii Naqdi Rijal. Vol-4 , р. 604 
28 Al-Twaijri, А. О. (2009). Women in Islam and their Standing in the Muslim Society. P. 21 
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Another study on East African Islamic Scholars is а book written by a Muslim scholar of 
Lamu, Sheikh Harith Swaleh, titled: Chaguo la Wanavyuoni (2004). The author mentions 


only male scholars of East Africa, but does not do the same on a single woman scholar. 


Existing studies of Muslim scholars from East Africa seem to concentrate on giving 
records of male figures only. Due to this, substantial information or written works about 
the contribution of women scholars in the region to be lacking. The available studies, such 
as that of Alidou (2013) seems to tackle Muslim women roles in postcolonial Kenya and 


do not address the contribution of women scholars in Lamu. 


Although Alidou explores female Muslim scholars in Kenya, only two are professional 
educationists in Islamic studies. In addition, all of them are from Mombasa —Kenya: Bi 
Swafiya Muhashamy Said, many teachers benefited from her training in East Africa.” 
Another one is Mwalim Azara Mudira, who opened a modern boarding school for 
advanced Islamic theological training of young Muslim women in Pangani, Nairobi she 


calls her institute a Ma’had.”° 


As mentioned above, it seems that there is only one written work in East Africa that 
discusses about the contribution of Muslim women scholars. While Muslim women in 
Kenya attained Islamic knowledge and imparted a great deal of knowledge to their pupils. 
In the Coastal region of Kenya, young girls receive religious instructions from a male 
relative, family friend, or an educated woman. In such training, a girl learns how way to 


worship, perform rituals, and to recite Qur’an. In Lamu, women who are knowledgeable 


29 Op.cit. Alidou. (2013). P. 34 
30 Ibid, p. 61 
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in religious affairs, are highly exalted or considered as role models of the Muslim women 


in the society.*! 


Generally speaking, research studies on the biographies of Muslim women scholars and 
their contribution to Islamic knowledge have been lacking, and it is important to try to fill 
this research gap. In this study, the researcher tries to explore on this subject but narrows 
down to look into the biographies and contribution to Islamic studies of three women 
scholars of Riyadha mosque in Lamu — Kenya and their contributions to Islamic 


knowledge. 
1.8 THEORETICAL FRAMEWORK 


This study is guided by the women’s empowerment theory developed by Sara Longwe in 
the 1990.22 It views the empowerment of women as central to the development process 
and enabling women to participate equally in the development process in order to achieve 
control over the factors of production on an equal basis with men. The researcher 
considers that this method is an excellent tool for analyzing historical account of the three 


women scholars of Riyadha Mosque in relation to their contribution in Islamic knowledge. 


This is a theory that can be understood as a possible creation of a social environment that 
allows one to make transformational decisions and choices individually or collectively. 


This way there is a created platform that: 


i. Enables one to gain control over one's destiny. 


3! Strobel, М. (1981). Muslim Women in Mombasa 1890 -1975. P. 102 
3? Sahay, S. (1998). Women and Empowerment: Approaches and Strategies. P. 39 
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ii. Мигшгез personal self-confidence. 
iii. Promotes international transformation of one's conscience enabling one to 
overcome external barriers to accessing equal academic empowerment 


opportunities. 


According to Bayeh Endalcachew: “Empowerment includes the action of raising the status 
of women through education, raising awareness, literacy and training.”*? It is from that 
view that this study adopts this theory as a tool in presenting three women scholars of 
Riyadha mosque who spent their lives in the acquisition of knowledge and in facilitating 


learning among many women and young girls of Lamu, in Riyadha. 
1.9 RESEARCH METHODOLOGY 
1.9.1 RESEARCH DESIGN 


This study utilizes a qualitative method of interview and document analysis informed by 
related literatures that were drawn from multi-disciplinary studies. This study draws from 
past and recent inquiries in these works of literature, contributing materially or 


theoretically to each. 


This study uses both primary and secondary sources to produce data for research, because 
secondary data sources is used to supplement the primary ones and to fill up some of the 
information gaps that are not adequately addressed by the primary sources. Primary data 


is obtained through semi-structured interviews and consist of relevant reports and written 


33 Bayeh, E. (2016). The role of empowering women and achieving gender equality to the sustainable 
development of Ethiopia. P. 38 
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manuscripts located іп the Library of Muslim Academy at Riyadha Mosque. Secondary 
data is obtained from published books, magazines, journals, and articles available in 
libraries like Pwani University Library, Lamu Fort Museum Library, and Kenya National 


Library Services- Mombasa. 


1.9.2 VALIDITY TARGET POPULATION 


The researcher interviewed three family members of women scholar, three prominent 
students who studied under them for each woman scholar, and five prominent Muslim 


scholars in Lamu. 


1.9.3 DATA COLLECTION PROCEDURE 


The study is sub divided in two parts. The first part involves a critical analysis of published 
and unpublished documents. The second part involves oral interviews, which allows the 
researcher to access through words to an individual’s constructed reality and interpretation 
of his or her own experience. A semi-structured interview technique is used to allow the 
researcher to seek information about women scholars of Riyadha mosque. In this section, 
the researcher discusses document analysis (1.9.3.1) and gives guidance on the 


methodology of interviews (1.9.3.2). 


1.9.3.1 DOCUMENT ANALYSIS 


Written information on women scholars of Riyadha is gathered from Muslim Academy at 
Riyadha Mosque. Primary and secondary literatures on Islamic education for women and 


history of Islam in Kenya have been examined. These include the Qur'an, Hadith books, 
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thesis, journals, books and articles. This method lays the foundation оп which the problem 


of this study is stated. 


1.9.3.2 INTERVIEW GUIDE 


Twenty-four key informants are selected in the study. These include a total of ten family 
members of women scholar, nine prominent students who studied under them; one in 
Nairobi, two in Malindi, one in Mambrui and five in Lamu. The researcher also 


interviewed five prominent Muslim scholars in Lamu. 


Interviews last for approximately fifty minutes. However, sometimes it took more time 
than expected. Notes were taken in each interview and permission to tape-record was 
sought from each participant. The interviews were conducted in Swahili then translated 
into English. The interviewees were very patient and welcoming. The researcher always 
followed questions based on the issues he wanted to study at the beginning of the 
interview. His approach was also to permit the interviewees the freedom to bring up topics 
that seems to be crucial to them. However, the researcher remained focused on collecting 
data to ensure that the research objectives achieved. Once the interview was over, the 


respondent were thanked for sacrificing their time for the interview. 


1.9.4 PROCESSING AND ANALYSIS OF DATA 


The data collected is analyzed using the historical processes of external and internal 
criticism. External criticism is concerned with establishing the authenticity of data. It is 


also called lower criticism. It is aimed at the document itself rather than the interpretation 
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or meaning of them in relation to the study.*4 While internal criticism, is also known as 
higher criticism is concerned with the validity or worth of the content of the document. It 


has to do with what the document says. 29 


This process of external and internal criticism gives reliability and validity of data 
collected. The external criticism for this study is aimed at ensuring that the documents 
used are original. Internal criticism is used to ascertain the truthfulness of the information 
contained in the documents. This is undertaken by examining the competence of the 
respondents of the said events, their honesty as reporters of facts of the said events and 
whether their reports are generally in agreement with other available information on the 
same topic by different people who witnessed the same events. Internal criticism evaluates 
the reliability of the data while external criticism evaluates the authenticity of the 
document. For the data which is obtained from oral interviews, external criticism includes 
cross checking the memory ability, exaggeration and trustworthy of the respondents. 


Internal criticism is involved to analyze oral data given by the respondents. 


The data that is collected is classified in line with the objectives and chapters of the study. 
Then the researcher interprets and analyzes the data using the qualitative method. This 
involved the use of description, narration, logical explanation, inferences, comparisons, 
and critical evaluation of the data. The data is presented as chapters of the study in a prose 


format. 


34 Fraenkel, 7. R., Wallen, М. Е., & Hyun, H. H. (2012). How to Design and Evaluate Research in Education, 
(8" ed.). Р. 539 
35 Ibid, p. 540 
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1.9.4 ETHICAL CONSIDERATION 


The researcher got the Certificate of Ethical approval from Pwani University Ethics 
Review Committee. The code of ethics was adhered by informing the respondents on the 
nature of the research and obtaining their verbal consent. The information acquired from 
the respondents were also treated with confidentiality. The respondents were given the 
right to refuse and to withdraw co-operation at any time during the research. The 


respondents were contacted for an appointment earlier before the interview day. 


1.10 SYNOPSIS OF THE STUDY 


This study is divided into six main chapters. The first chapter as we have seen is an 
introductory one and deals with the nature of the study. Chapter two, discusses how Islam 
penetrated and spread in Lamu followed by history of Riyadha Mosque where the women 
scholars graduated. While Chapter three, four and five discuss the lives of the three women 
scholars of Riyadha Mosque; Twaiba Ahmad Badawy Jamalulleyl, Fatma Ahmad Badawy 
Jamalulleyl and Zainab Ahmad Muhammad Ali Al-Rudainy respectively with their 
contributions to Islamic knowledge. The sixth chapter finally, provides a conclusion and 


recommendations. 
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CHAPTER TWO 


ISLAM IN LAMU AND HISTORY OF RIYADHA MOSQUE 


2.0 INTRODUCTION 


This chapter discusses the background information regarding the establishment of Islam 
in Lamu, which is in the Coastal region of Kenya. The chapter further shows the impact 
and contribution of Riyadha Mosque on the Muslims society, the community, and women 


empowerment in terms of education. 


The chapter opens up the relationship between it and the other core chapters in this 
research since it talks of introduction of Islam in Lamu and establishment of Riyadha 
academy, which laid the foundation to other learning institutions in Lamu from where the 


women scholars graduated. 


2.1 GEOGRAPHICAL AND SOCIAL POSITION OF LAMU 


Lamu is in the coastal region of Kenya, which is a section of the East African stretching 
from Mogadishu in Somalia to San Diego in Mozambique. The islands of Lamu, 
Mombasa, Zanzibar, Comoros and Madagascar are an integral part of the East African 


Coast. 


The coastal region of Kenya stretches from Kwale in the South to Lamu in the North. The 
towns along Coastal Kenya are Lamu, Malindi, and Mombasa. Lamu is located in the 
Northern Coast of Kenya and is one of the six coastal counties in Kenya. It borders Tana 


River County in the Southwest, Garissa County to the North, Republic of Somalia to the 
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Northeast and the Indian Ocean to the South. It lies between 1° 40” and 2° 30’South апа 
between longitude 40° 15° and 40° 38° South.’ The County has а land surface of 
6,273.1 km that include the mainland and over 65 islands that form the Lamu Archipelago. 


Its total length of the coastline is 130 km while land water mass area stands at 308 km.?” 


In Lamu, there are other smaller islands such as Pate and Manda, which are found along 
the coast. The mainland too has towns like Hindi, Mpeketoni, and Witu, just to name a 
few. As such, urbanization gave impetus to growth of Islamic education in the Coastal 
region in Kenya. Lamu has been the center of commerce at the Eastern African Indian 


Ocean since the 10th century.*® 


Lamu holds a prestigious position in Islamic cultural transformation in Coastal Kenya. It 
is the town, which has preserved her traditional architectural design and buildings. The 
town hosts the famous Riyadha mosque, which is one of the major institutions of higher 
Islamic education in Coastal Kenya. The mosque has been the center of Islamic reform 
movements in Coastal Kenya. This by analogy adds value to the fact that women under 


study were taught and nurtured Islamic religious life in Riyadha mosque. 


*Kaggikah, D. (2017). Lamu County - 005. Retrieved from:https://www.Kenyaco untyguide.co.ke/lamu- 
county-005/ 

37 Thid 

38 Julius, S. N. (2016). Changes in Traditional Islamic Higher Education at the Kenyan Coast from 1850- 
1978. P. 55 
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2.2 PENETRATION OF ISLAM IN LAMU 


Islam penetrated into Lamu through trade that was carried out among the people of the 
East African Coast, whom were of Arab, Asian and African origins. Before the advent of 
the Arabs, the Bantu tribes lived on the East African Coast.*? A large group of Arab 
historians and others such as Ibn Batuta, Al-Masoudi, Yaqut, and Ibn Al-Majuz visited 
this region, in the year 1331. The Portuguese explorer Vasco da Gama also visited it in 


the fifteenth century.*° 


We can learn about how Islam penetrated into East African Coast in three known ways, 


through: 


1. Historians as mentioned above. 
2. An old book, which is called Periplus of the Erythrean Sea, written by the 
Portuguese in the first century.*! 


3. Chronicles manuscripts preserved by people or institutions.” 


The accounts showing the time for penetration of Islam in the Coastal area of East Africa 
particularly in Lamu vary from Muslim historians and others. Here are some of these 


accounts: 


39 Hirani, Т. А. (2000). Al-Aqaliyyātul Muslimah fi Kenya. Р. 54 

40 Pouwels, R. L. (2000). “The East African Coast 780 to 1900 C.E.”. in Levtzion, М. & Pouwels, R.L. (eds.) 
The History of lslam in Africa. P. 254 

41 Horton, М. (1996). Shanga: The Archaeology of a Muslim Trading Community on the Coast of East 
Africa. Р. 1-2 

42 Op.cit. Pouwels, (2000). P. 256 
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1. Тһе presence of Islam in East Africa сап be traced back to the 7th century CE, in 
Rajab 8 BH/ 614°, when Prophet Muhammad (PBUH) advised a number of his 
early Companions, who were facing persecution by the polytheistic inhabitants of 
the Makkah, to seek refuge across the Red Sea, to Ethiopia’. They stayed for years 
in Ethiopia, therefore one cannot deny that these companions spread the call of 
Islam in Ethiopia and penetrated to the neighboring countries like Kenya. 

2. Islam entered the East Coast of Africa during the succession of the Caliph, Omar 
Ibn Al-Khatwab, in the years 634 - 644,45 

3. It is also believed that Islam entered Lamu during the time of Abdulmalik bin 
Marwan (647- 705) the fifth Umayyad Caliphate who ruled from 685 until his 
death. The first political migration to East Africa occurred after his practice of the 
policy of repression, deportation and persecution. A big number of Omanis who 


Е 
2 


were evacuated by Hajjaj bin Yusuf (661— 714), including two brothers Said and 


Suleiman. Said settled in Lamu, and Suleiman arrived in Mombasa and then 
moved to Zanzibar.*” 

4. Islam penetrated in East Africa at the time of the Caliph, Al-Walid Ibn Abdul- 
Malik Ibn Marwan (674 -715) who ruled from 705 - 715. It is said that he came to 


$һапга® and married a coastal wife named Mwana Munabi.”” 


43 Ibn Kathir, І. O. (1985). Albidayah wa Al-nihayah. Vol 3, p. 60 

44 Ethiopia is a landlocked country in the Horn of Africa. It shares borders with Eritrea to the North, Djibouti 
to the Northeast, Somalia to the East, Kenya to the South, South Sudan to the West and Sudan to the 
Northwest. 

45 Op.cit. Horton. (1996). P. 421 

46 Aydin, Е. E. & Dogan, М. (2016). History of Islam. Р. 78 

Badawi, $. М. (2009). Al-Riyadh Bayna Madhihi Wa-hadhirihi (2nd ed.). Р. 45 

48Shanga is an archaeological site located in Pate Island, part of the Lamu Archipelago in the Indian Ocean. 
4 Op.cit. Horton. (1996). P. 421 
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5. Islam entered in Kenya during the Caliph Harun al-Rashid (763 - 809), the fifth 
Abbasid Caliphate who ruled from 786 — 809,50 

6. Islam entered Kenya through the people of Shirazi, around the year 1010, they 
came in Kenya boarding seven ships, and they were a complete family, headed by 
their father Al-Hassan Ibn Ali. The Father settled in the Comoro, and the children 
settled in Vumba Kuu*!, Pemba, Zanzibar, Mafia, Yambo a town near Tanga and 
$һапга.?? 

7. Islam entered Shanga, approximately between 780 -815, and then spread to Pate 
and other areas like Lamu. We get this clue from excavations of the three mosques, 
which survived as ruins at Shanga.” Also discovered were cemeteries and ancient 
coins dating back to the Fatimid caliphate. It is worth noting here that the city of 


Shanga flourished, and became famous for its reputation from 800 to 1425.34 


This study opts for the school of thought arguing that Islam entered Kenya through Shanga 
and then to Pate and finally, to Lamu. The following reasons stand to guide the adopted 


school of thought: 


1. The excavations that were carried out in Shanga in April 1986 by a team of 


archeologists from British Institute in Eastern Africa and the National Museums of Kenya 


50 Тыа, р. 421 

51 Vumba Kuu is located near the Kenya-Tanzania border (Lunga-Lunga) nearby the Mchamalale (ог 
Mchongo) Stream. 

52 Op.cit. Hirani. (2000). Р. 57 

3Op.cit. Horton. (1996). P. 170 

54 Op.cit. Hirani. (2000). Р. 54 
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unearthed an old mosque site in Shanga. The mosque is dated 75025, These excavations 


give aclue on existence of Islam by then. 


2. Other evidences are merely hearsay from people, therefore; they do not give concrete 


evidence on when Islam penetrated into East Africa. 


3. The chronicles found in old cities such as Kilwa, Mafia, and Mombasa having coastal 


history were burnt by Portuguese hence leaving no traces of Islamic history in East Africa. 
2.3 FACTORS THAT LED TO THE SPREAD OF ISLAM IN LAMU 

Islam spread very fast into Lamu and its neighborhood due to the following reasons:- 
2.3.1 TRADE 


Major reason that led to the spread of Islam in Lamu was the Indian Ocean trade network. 
Arab traders crossed the Red Sea and settled along the Swahili Coast. The Indian Ocean 
trade was organized around the Monsoons.”° The agents of Islam were traders who settled 
on the East African coast where they mingled with local people, Islamized them through 
trade, and helped to build up coastal cities, and the unique Kiswahili language and 
civilization. Muslim merchants and immigrants founded their cities on the coast, and 


islands such as Malindi, Zanzibar, Mombasa, Lamu, Pate, and Kilwa.” 


55 Op.cit. Horton. (1996). Р. 170 

% Mark, С. (2019. Тһе Spread of Islam іп Ancient Africa .Кеїпеуей 
from:https://www.ancient.eu/article/1382/the-spread-of-islam-in-ancient-africa/ 

57 Al-Naquira, М.А. (1982). Intisharul Islam fi Sharqi Afrikiyyah wa munahadhati al- Gharbu lahu. P. 370 
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However, after 1100, expansion of trade in the Indian Ocean stimulated Muslim presence 
along the Coast. Most Muslim merchants and immigrants came from Oman and Iran, and 
after the 13th century, most of the migrants came from Үетеп.?# The migrants settled 
mostly on islands and spread along the entire coast — from the Somali coast, the Lamu 
archipelago, Mombasa, Zanzibar, Kilwa, the Comoro Islands, and all the way south to 


Mozambique, all these were Swahili Muslim States.°? 


In the 10th century, Lamu was the hub of all long distance trade along the East African 
Coast. This trade was based on the ivory a product that was in high demand in Oman and 
India. The Lamu Archipelago had small towns such as Pate, Manda and Shanga, which 


were prosperous commercial centers by the 10"century.© 
2.3.2 INTER-MARRIAGE 


Most Muslim Arab merchants came to Lamu as individuals and not as families. The 
situation of being there as individuals and not as families favored the intermarriage with 
local women. This intermarriages established Islamic families. The community later 


became an important group in the welcoming and propagation of Islam. 


The merchants learnt the language of the indigenous people in Lamu and adapted to the 
local customs. The Swahili culture gradually evolved from this integration of Arab and 


Persian-Arab settlers with the indigenous African population. 6! 


58 Bujra, А. (2002). Islam in Eastern Africa: Historical Legacy and Contemporary Challenges. P. 7 

59 Op.cit Al-Naquira. (1982). Р. 370 

Allen J. D. У. (1979). Siyu in the 18th and early 19th centuries.Transafrican Journal of History, 8(1/2). 
Retrieved from: www.jstor.org/stable/24328501. 14 March 2020. 

6l Тыа. 
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А case in point is а family of Robinson Ngugi Njoroge who came with his family from 
Mai Маши — Kiambu to Lamu, and worked as a Civil Servant in 1970. A Muslim in Lamu, 


Abeid Said Abeid (4.2000) married his daughter Nancy Washeke Negugi.” 


Nancy Washeke Ngugi converted to Islam and changed her name to Fatma; they were 


3 


blessed with a daughter they called Rukiya®. Now the family has expanded to 


grandchildren and all of them are Muslims. 


Women scholars from Riyadha Mosque played big role in the teaching of Islam to those 
women who converted to Islam by intermarriage. They used to visit them in their houses 
and helped them to understand basic knowledge of Islam, which are daily issues in their 
daily life and provide legal guidance to them so that they are not compelled to consult 


men on health and women-specific issues. 
2.3.3 MAULID 


Maulid is a gathering where Muslims rejoice in commemorating the birth of Prophet 
Muhammad (PBUH) and talk about the mercies of Allah (SWT) for sending Prophet 
Muhammad (PBUH). Maulid attracted most non-Muslims whenever it was performed. 
The Maulid became widely celebrated in Lamu, people performed it in various locations, 
which made it to be known and seen by most non-Muslims. Some loved the celebrations, 


which made them embrace Islam. 


62 Rukiya Abeid Said Abeid (personal communication, April 20, 2020) 
63 Ibid. See fn 60, above. 
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Good examples of the coverts due to the Maulid are those who were introduced to Islam 
by Sheikh Omar Hamisa Dima Hamisa (1906- 2006) popularly known as Sheikh Omar 
Dima. He based in Tana River, but later on travelled to Lamu for further studies in Riyadha 


mosque. After graduating, he returned to his homeland to propagate Islam.“ 


Sheikh Omar Dima used Maulid celebration as a way of spreading Islam, and many people 
converted to Islam during the Maulid season, some of them are; Omar Mungatana, Salim 
Bawayu and Hirbai Dolulu. Later on, they became his prominent students. He also used 
to send groups of non-Muslims to Lamu during Maulid celebration in Riyadha Mosque 


and they too converted to Islam.° 


Riyadha Mosque organizes these Maulid celebrations annually. The celebrations that last 
for a week bring together professionals, traders, religious leaders, and ordinary Muslims 
from all over East Africa, Comoros islands, and parts of Southern Arabia. Islamic scholars 
and religious leaders use the celebration to give direction on conflicting and intricate 
issues that affect Muslims in East Africa. During this week, women scholars and 
professionals conduct seminars to both Muslim and non-Muslim women covering 
different topics of health issues, education, and business. These seminars led to some non- 


Muslim women converting into Islam. 


64 Mohamed Hussein Galogalo (personal communication, Мау 10, 2020) 
65 Abdulkadir Mohamed Sayyid Ali (personal communication, May 9, 2020) 
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2.4 THE CONSTRUCTION ОЕ RIYADHA MOSQUE 


Before 1888, the acquisition of knowledge in Lamu was only confined to the powerful 
elite men. The poor, the slaves, and women were given only the most basic religious 
education. This type of discrimination was a problem which Swaleh Alwy Jamalulleyl 
popularly known as Habib Swaleh,® (1852 - 1935)°’, began to change.®’Therefore, he 


started teaching the deprived groups in his house. 


Іп 1888, Al – Habtb Abubakar Abdulrahman Al Hussein (1827- 1922) popular known as 
Mwenye Manswabu,” transformed part of his farmland popularly known as Dari ya 
Mtanga (Castle of the soil) into an endowment, and bequeathed it to Habib Swaleh to 


build an academic centre. 0 


In 1889 with the help of his friends, Habib Swaleh constructed a mud and thatch Madrasa, 
where he proselytized and educated slaves, Comorians and other deprived groups. 
Initially, the centre was not a mosque’! but only a Madrasa. At that time, Habib Swaleh 
was the Jmam of Sheikh Bilad Mosque situated in Langoni area, in the southern ends of 


Lamu town. 


66 Habib Swaleh was a descendant of migrants from Hadhramut who settled in Pate town in Lamu in the 
16th century CE From Pate, these Hadhramut migrants Migrated to Comoros islands and Zanzibar. (See: 
Kominko, M. (2015).Localising Islamic Knowledge: acquisition and copying of the Riyadha Mosque 
Manuscript Collection in Lamu Kenya. P. 137). Habtb Swaleh was born in Comoro, he then migrated to 
Lamu in the year 1870 to study under his uncle, Ali bin Abdullah Jamalulleyl and several other leading 
teachers like; Alwi bin Abubakr al-Shatiri (Mwenye Alawi) , Abubakar Abdulrahman al-Husseini (Mwenye 
Manswab), and Sheikh Abubakar Al-Maawy (See: Op.cit. Badawi, (2009). P. 72) 

67Op.cit. Badawi, (2009). Р. 71 

68 El Zein, A. М (1986). The Sacred meadows a Structural Analysis of Religious Symbolism іп an East 
African Town. P. 120 

©Op.cit. Badawi, (2009). Р. 61 

™Lienherdt, P. (1959). The Mosque College of Lamu and its Social Background. Р. 225 

™Pouwels, R. L. (2002). Horn and Crescent: Cultural Change and Traditional Islam on the East African 
Coast, 800 — 1900. P. 199 
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It is related that, опе day, a visitor from Hadhramut by the name Ahmad Batweyh came 
to the centre to perform i’tikaf thinking that the place was a mosque. To his dismay, he 
was informed that the place was only used for the sole purpose of learning. Although he 
was disappointed by this claim, he was impressed by the centre’s academic standards. 
Hence, he prayed that one day the centre would become a very famous mosque. He then 


travelled back to his home country.” 


Within few years, the centre had gained a lot of recognition and the suggestion for 
upgrading it into a grand mosque was planned. In 1892, the mosque was constructed, the 
walls were built using mats, the roof that was supported by palm trunks was covered with 
clay and palm leaves. At that time, due to its structure, people used to call it Msikiti wa 


Makanda (Mosque of Mats).”* 


In 1893, the mosque was re- built to its structure with stones and woods. Its interior walls 
were made of stones laid in mortar. It took nine years for the work to be completed. In 
1901, һе mosque was completed, it was small, but it had a wide courtyard, which looks 
like a hospice, or Ribat. The Ribat was used as a class and dormitory at the same time. 


Thus, the new mosque was not only a place of prayer, but also an educational center. 


In 1927, a granddaughter of Habib Swaleh, Twaiba Ahmad Badawy Jamalulleyl popularly 
known as Mwalim Twaiba, introduced women Madrasa immediately after she completed 


her studies, when she was not even married. The classes took place in her mother’s house 


720p.cit. Badawi, (2009). Р. 62 
73 Тыа, р. 63 
ыа, р. 80 
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in the precincts of ће Riyadha mosque.” Women began to study under their fellow woman 


Mwalim Twaiba. We will look at her life in detail in chapter three. 


It was not until 1947 that Sayyid Aidarus the son of Habib Swaleh, again expanded the 
mosque, but retained its initial design and form, and built the famous Green Dome and the 
Ribat area was expanded and attached to the main mosque particularly for studies and 


other religious functions.’° 


Іп 1954, with the help of her brothers, Mwalim Twaiba constructed a Madrasa exclusively 
for women. She named it Mahdharatu Al-Twayyibah (a good gathering).’’ This shows 
that Riyadha mosque emphasize acquisition of education for men and women without 


discrimination. 


Later on Habib Swaleh’s great grandson, Muhammad Sayyid Ali (1925- 1979) 
popularly known as Shariff Bahasan planned to build a separate building for academic 
purposes in the precincts of the Riyadha mosque. The Academy is known as Al-Mah‘adu 


Al-Riyadh Al-Islami which officially opened its doors for students in 1983.” 


In 2008 the Riyadha Mosque was renovated again after the approval of Al- Habib Hussein 


bin Sayyid Ahmad Badawy (b.1933)*° whereby the interior mosque was expanded, thus 


™ Asiya Sayyid Ali Badawy( personal communication, April 17, 2019) 
7Op.cit. Badawi, (2009). Р. 81 

"аста Mohamed Sayyid АН ( personal communication, April 10, 2019) 
®8Op.cit. Badawi, (2009). P. 184- 185 

Ibid, р. 190 

Ibid, p. 186 
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bringing about the necessity of shifting (һе Mihrab from its original position. The initial 


architectural structure of the Mihrab has been maintained for historical purposes to date.*! 


2.5 NAMING OF THE RIYADHA MOSQUE 


The mosque is called Riyadha following the namesake of the blessed mosque Riyadha in 
the town of Siyun — Hadhramut in Yemen, which was founded by Habib Swaleh’s spiritual 
Sufi master and renowned teacher, who was believed to be a saint and a scholar, Ali b. 


Muhammad al-Habshi® (а. 1915).8% 


Riyadha is Arabic word which means meadow (а type of Іапіѕсаре).* The word 
“Riyadha” was originally borrowed from Hadith of Prophet Muhammad (PBUH) where 
Anas ibn Malik (RA) reported that: the Messenger of Allah (PBUH) said, “When you pass 
by the meadows of Paradise, then graze as you like.” They said, “What are the meadows 
of Paradise?” The Prophet said, “Circles of remembrance.”® Indeed, Riyadha mosque 
comprises multi functions, whereby people make circles of remembrance of Allah (SWT) 


continuously, perform prayers and search for knowledge. 


Around 1893, an Islamic scholar, Shariff Abdallah b. Shariff Said Al-Beidh (1861- 
1924)8 had returned from studying іп Siyun — Hadhramut. He introduced contacts 


between Habib Swaleh and the Hadhrami Sufi Scholar Al- Habib Ali bin Muhammad А1- 


Тыа, р. 83 

82 As it adopted the same name, and above the entrance was inscribed a poem identical to that above the 
entrance in Siyun: 

These are the meadows and these are the streams 

Flowing for the dwellers to drink their sweeteness 

83 Bang, А.К. (2003). Sufis and Scholars of the Sea: Family network in East Africa, 1860 — 1925. Р. 144 
Ibn Mandhur, J.M. (2003). Lisaanu Arab. Vol - 6 , p. 263 

85Op.cit. Tirmidhi. (1975). Hadith number- 3510 

86Op.cit. Badawi, (2009). Р. 142 
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Habshy (1843- 1914). Later оп, Al- Habib Ali Al-Habshy became а spiritual mentor 
and very close friend of Habib Swaleh even though the two never met. Riyadha Mosque 
incorporated ritual traditions derived from Al- Habib Ali Al-Habshy into its curriculum. 
The Riyadha Mosque and its teaching institution were explicitly modeled on that of 
Riyadha in Siyun, and the impact of Al- Habib Ali Al-Habshy оп the Riyadha was to be 


a long- standing. 


As the activities of the mosque increased, in 1893, Al- Habib Ali Al-Habshy sent his 
student with his famous poetic book Sumtu Al-Durar on the life of Prophet Muhammad 
(PBUH) to Lamu to teach Habib Swaleh’s students. Consequently, the book became 
famous in Lamu and it was read every Thursday night. A grand annual celebration of the 
birth of the Prophet (PBUH) was initiated at the Riyadha mosque upon its completion and 


the Sumtu Al-Durar became even more popular all over East and Central of Africa. 


2.6 THE CONTRIBUTION OF RIYADHA MOSQUE TO THE MUSLIM 


SOCIETY 


The founders of Riyadha Mosque had put great effort in teaching Islamic education to the 
descendants of slaves and the underprivileged coconut cutters (wagema). Learning 
activities in Riyadha transformed Islam from an exclusive religion for the privileged 
(Waungwana and Arabs) to an inclusive one, which integrated people from all ethnic and 


social backgrounds. Women were also from the excluded social construct and the 


8" Қайнату, А.В. (1995). ‘The Role of the Riyadha Mosque College in Enhancing Islamic Identity in 
Kenya.’ in Mohamed, B &Saad, S. Y. (eds.) Islam in Kenya: Proceedings of the National Seminar on 
Contemporary Islam in Kenya. P. 277 

88Op.cit. Badawi, (2009). Р. 84 
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inclusivity aspect made them benefit from the Islamic education. Thus, Riyadha Mosque 


spread Islamic knowledge to both male and female students. 


Riyadha, with its “branches” in other parts of the East Africa has come to epitomize East 
and Central of African Islam. Drawing on wider links with the Hadhramut — Yemen, as 
well as regional collaboration as far south as the Comoro Islands. Thus, the impact of 
Riyadha on Islamic intellectual history in East and Central of Africa cannot be 


underestimated.*°? 


However, the most enduring reformist agenda of the Riyadha was the admittance of 
students from beyond the stone town itself (Amu). Students from Oromo, Giryama, 
Pokomo and other tribes were given a chance to seek education. Today, the institution 
educates students from the entire Lamu archipelago as well as advanced students from all 
over East Africa in its Muslim Academy. Currently, Riyadha houses approximately 200 


students.” 


It is encouraging that the separate women's institution Mahdharatu Al-Twayyibah (1954) 
was built prior to Al-Mah‘adu Al-Riyadh Al-Islami (1981) for men. This historical 
institute made it a landmark in the whole of East and Central of Africa. Women made 


many contributions to Islam and devoted their life to develop the Riyadha mosque. 


The honor and pride felt by the people of East Africa about Riyadha Mosque is summed 


up by one of its graduate, Sheikh Mbarak b. Hirzi, who wrote in one of his essays: 


Ibid, р. 138. 
Abdulkadir Mohamed Sayyid Ali (personal communication, April 21, 2019) 
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“If the world would honor the Islamic University of Madina because the Holy Prophet 
Muhammad (PBUH) was the first teacher to mankind, then it is likewise an honor and 
privileges for us, the sons of East Africa to have this mosque as the first college of its kind 


in East Africa.’”?! 


This is how the Riyadha Mosque in Lamu came to acquire its reputation as the “Al-Azhar” 
of the Swahili Coast, comparing itself in local terms to Al-Azhar University in Cairo, 


which is one of the oldest and most prestigious Muslim institutions of higher learning. 
2.7 CONCLUSION 


This chapter deals with penetration of Islam into Lamu and discusses seven ways”, this 
study opts for the school of thought arguing that Islam entered Kenya through Shanga and 
then to Pate and finally, to Lamu, between 780 -81593. This has been proven from 
excavations of the three mosques, cemeteries, and ancient coins dating back to the Fatimid 


caliphate. 


Then, Islam spread into Lamu through Arab merchants who visited coastal lines of Kenya. 
Most Muslim Arab merchants came as individuals and not as families, thus, opted to marry 
local women. These intermarriages established Islamic families. Maulid is also among the 


factors that led to the spread of Islam because it attracted non-Muslims to Islam. 


Lamu became an important religious center in the 19th century because of the learning 
activities introduced in the Riyadha Mosque. The mosque had gone through eight stages 
Op.cit. Khitamy. (1995). Р. 276 


92 See; 2.2 
93 Op.cit. Horton. (1996). Р. 170 
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of major constructions from 1888 to 2008. Since its foundation, Riyadha Mosque has 
provided both basic Islamic educations to children and higher learning to advanced 


students. It is a home of learning for both men and women. 
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СНАРТЕК ТНКЕЕ 
TWAIBA AHMAD BADAWY JAMALULLEYL 
3.0 INTRODUCTION 


This chapter looks at Twaiba Ahmad Badawy Jamalulleyl, who had the privilege of being 
part of the development in learning at Riyadha Mosque. She comes first because she is 
the eldest compared to the other two women scholars. More importantly, she is the teacher 
and mentor of the other two women scholars. The chapter, in the beginning, discusses her 
background life. It also sheds light on her educational, social, academic, and medical 


contributions, and impacts to the Lamu society. Lastly, it discusses about her death. 
3.1 EARLY LIFE OF TWAIBA AHMAD BADAWY JAMALULLEYL 
3.1.1 BIRTH AND LINEAGE 


Mwalim Twaiba Ahmad Badawy Jamalulleyl was born in Lamu in 1908. Her full name 
is Twaiba Ahmad Swaleh Alwy Abdallah Hassan Ahmad Abdallah Ahmad Harun 
Abdulrahman Ahmad Abdallah Muhammad Jamalulleyl.**Her lineage is traced from Ali 
bin Abi Talib the forth Islamic caliph (RA). It is a well-known historical fact that Ali (RA) 
was married to Fatmah (RA) who was the daughter of Prophet Muhammad (PBUH). Ali 


(RA.) was also the first paternal cousin of the Prophet (PBUH). 


“Badawi, А. A. (2014). Al-Nnusuusu Al-Swariiha fil Agiidatul Swahiiha (3"ed). Back cover. 
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She is popularly known as Mwalim Twaiba. Her father, Sayyid Ahmad Badawy (1888- 
1939), was a Lamu scholar. Her grandfather, Habib Swaleh (1852 — 1935),76 was the 
founder of Riyadha Mosque. Her mother, Aisha (popularly known as Makhale), was a 
daughter of Lamu scholar Sheikh Abdallah Muhammad Bakathir Al-Kindy, who was born 


in Lamu in the year 1859.” 


Mwalim Twaiba is a third born in her family as she had ten brothers and eleven sisters.” 
Therefore, Mwalim Twaiba grew up under the tutorship of his father and grandfather, both 


of whom were men of high caliber and integrity in religious and academic endeavors. 
3.2 MWALIM TWAIBA AS A STUDENT 


Mwalim Twaiba was brought up in a very religious and intellectual environment. She 
grew up to be a very obedient and dedicated servant of Islam. Her father’s dream was to 
allow his daughters to acquire the same level of knowledge as his male children. It was 
through this vision of her father that Mwalim Twaiba became a scholar of high caliber 


just like her brothers.” 


Her own father had inducted her in the learning of the Qur’an at a very young age. Later 


on, she studied A/-Tajwid (elocution) from a Qur’anic female teacher Khadija Bint Seif, 


*Op.cit. Badawi, (2009). Р. 153 

% Ibid, p. 114 

°*7Op.cit. Badawi, (2009). Р. 140 

98 The following are the names of her brothers and sisters in their birth order: Khadija, Sayyid Ali (1907 — 
1988), Twaibah (popularly known as Mwalim Twaiba), Ummu Hani, Muhammad (popularly known as 
Shariff Din 1911 - 1987), Fatmah, Abdallah, Maryam, Abdulrahman (Khitamy 1921 - 2005), Alwiyah, 
Jauriyah, Hassan (popularly known as Almuthaqqaf 1923 - 2007), Salma, Alwy (popularly known as Mzee 
Mwenye 1927 - 2008), Zeinab, UmmuKulthum, Hussein ( b.1933), Maimuna, Hassaan, Swafiyah, 
Mustafah, Ahmad(popularly known as Mwenye Baba, b.1939) 

Fatma Mohamed Sayyid Ali (personal communication, April 10, 2019) 
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who was from Shella village, which is located оп the South Eastern region, 3km away 


from Lamu Island. Khadija learnt the Qur’an from her husband Shariff Ukarii Al’ahdali.!°° 


A time came when Sayyid Ahmad Badawy saw that his daughter Mwalim Twaiba had 


great thirst for knowledge. Therefore, he instructed her elder brother Sayyid Ali to impart 


101 


knowledge to her in return she can also teach her young sisters. Sayyid Аһ” was always 


in a frontline in teaching and offering instruction to women in a quasi- formal setting at 


home or a neutral space outside the home within the ranks of his kith and kin.!” 


Mwalim Twaiba spent most of her time in her youth with his brother Sayyid Ali from 
whom he acquired a lot of knowledge in; Tafsir al-Quran (Qur’an exegesis), Figh (Islamic 
jurisprudence), Hadith (sayings of the prophet Muhammad), Nahw (Arabic grammar), 


Tasawwuf (Islamic mysticism) and Tawhid (theology).!% 


She became very enthusiastic in her studies. Later on, she studied under her brother 


Muhammad (popularly known as Sharif Din)!” the subject of Siira (the biography of 


1007 ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 

101 He was older than Mwalim Twaiba for one year, he is credited as the first scholar who brought the idea 
of an organized Madrasa system in East Africa (which students attended classes at a specific building 
constructed or converted into a school, students were awarded certificates upon completion of their studies). 
Previously, students used to study in the mosques and/or in houses of their teachers. He became the first 
principal of Madrastu Al- Falah (in Mombasa) when it was opened in 1932. He also became the first 
headmaster of Madrasatu Al-Najah in Lamu in 1934. In 1948, British colonial administration appointed him 
as the Chief Kadhi of Kenya, a post he held briefly for two years before deciding to go back to his most 
important career- teaching. Later on, he was invited to teach at the Muslim Academy of Zanzibar (1950’s — 
1960’s). He lived there for a good number of years. He died in 1988 in Lamu. He was buried between the 
graves of his father and grandfather in Lamu. 

102Op.cit. Alidou. (2013). Р. 63 

103Fatma Mohamed Sayyid Ali (personal communication, April 10, 2019) 

104 He was younger to her for four years. Sharifu Dini became a very famous Muslim herbalist and his ability 
to cure many types of diseases earned him the title of Doctor. He also possessed excellent management 
skills. He is credited with having been the first person who came up with the idea of out- sourcing Riyadha 
Mosque graduates to other Madrasas in the nearby villages of Lamu Islands and to other towns. He passed 
away in Malindi in the year 1987 and was buried in the cemetery adjacent to Masjid Shella. 
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Prophet Muhammad), Islamic traditional medicine and Swahili poetry.'°° She also studied 
under her other brother of hers Sayyid Hassan (popularly known as Almuthaqgaf)!”° the 
subject of Islamic traditional medicine. All these were happening under the close 
supervision of her father.'°’It reached a time that Mwalim Twaiba was now a woman of 
great wisdom and intellect; she had memorized many of the classical Islamic works of 


Jurisprudence, Tafsir and Hadith. 
3.3 MWALIM TWAIBA’S SOCIAL LIFE 


Mwalim Twaiba as a daughter was proud of her parents. She respected and obeyed them 
to the extent of taking her father, Sayyid Ahmad Badawy as her role model. Mwalim 
Twaiba loved her siblings, and was happy to be with them, nurse them when they were 


sick, and was indulgent towards them. 108 


Mwalim Twaiba preferred that a woman should marry a person who is chosen by her 
parent or guardian.'°’In traditional Muslim societies, men and women do not mix freely. 
When the time comes for them to marry, their parents will help them to find or introduce 
to them a suitable partner that means it is a form of an arranged marriage. However, a 
marriage cannot proceed without the consent of the woman who is to be married. If 
someone was forced to marry, then the marriage would be invalid. Forced marriages are 


the main reason why the new generation despises arranged marriages. Younger 


105 Abubakar Muhammad Badawy (personal communication, May 2, 2019) 

106 He is younger than her. He Founded Madrasa and named it Badr Islamic School in 1993 to educate and 
accommodate international students. He died in 2007 in Lamu. 

107 Abubakar Muhammad Badawy (personal communication, May 2, 2019) 

1087 ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 

109 Тыа. See fn 106, above 
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generations now believe that only marriages based upon love can succeed. Yet one must 
not forget that parents always have a genuine concern for a child’s well-being, and that an 


arranged marriage has a long and rich tradition. 


She herself married the person chosen by her parent. At the age of 17 in the year 1925, 
she was married to Sayyid Omar Alwy Hussein Al-Aidid!!® (1898- 1960) who was a 
scholar from Zanzibar and had migrated to Lamu when he was 18 years old. Mwalim 
Twaiba’s Grandfather, Habib Swaleh hosted him and offered him hospitality. Sayyid 
Omar Al-Aidid was loved by many in Riyadha for his good character, thus Sayyid Ahmad 
Badawy wanted Sayyid Omar Al-Aidid to become more close to him; eventually, he 
offered his daughter’s hand (Mwalim Twaiba) in marriage to him. She got married as a 
second wife.'''Mwalim Twaiba’s wedding ceremony happened on the same day as that 
of her elder brother Sayyid Ali. The wedding ceremony took place in the Riyadha Mosque 
in the presence of their grandfather Habib Swaleh. Marriage did not stop her from 
continuing with her studies.'!’Despite being blessed with a long life, she did not bear any 


child. 
3.4 CONTRIBUTION OF MWALIM TWAIBA TO LAMU SOCIETY 


This section explains the foundation of Mahdharatu Al-Twayyibah (3.4.1), its 


methodology of teaching (3.4.2), and the contributions of Mwalim Twaiba (3.4.3). 


110 He was a young man of great personality, а good Ойғі and he had а mellifluous voice, to the extent that 
Habib Swaleh chose him as Imam, khatib of Friday and ‘Idd Sermons. He was also a Qur’an teacher in the 
Riyadha mosque. Sayyid Omar Al-Aidid had Qur’an classes after every obligatory Prayer, so һе spent most 
of his time in Riyadha Mosque. When he was ready for marriage, he married his first wife, Somoe Abdallah 
(popularly known as Mwalim Nana) 

111Twalib Mubarak Hadi (personal communication, May 15, 2019) 

112Zainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
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3.41 MAHDHARATU AL- ТУУАҮҮІВАН 


Mwalim Twaiba is believed to be the first female scholar who brought the idea of an 
organized Madrasa system exclusively for women in East Africa. She founded Madrasa 
for women in 1927 and named it Mahdharatu Al-Twayyibah. The Madrasa was 
established immediately after she completed her studies. The classes took place in her 
mother’s house in the precincts of the Riyadha mosque.''’Her mother, Makhale, used to 
adopt small girls from disadvantaged families and raise them. Upon maturity, Mwalim 


Twaiba would enroll them as her students. !!4 


This was not something new in the Muslim world because earlier women used to study in 
their homes, and in the homes of their teachers, including in the homes of male 
teachers.''>Her sincere intentions in spreading knowledge to fellow women were realized 
and soon after the opening classes, news spread in Lamu that there were classes for women 
at Makhale’s house near Riyadha Mosque. Women from Mkomani and Shela developed 


interest to join and benefit from her. 


Groups of women from Mkomani led by Khadija Shariff Ahmad bin Abdallah (popularly 
known as Khairu) were the first to open the door for outsiders. At this time, Mwalim 


Twaiba revolutionized the system of Islamic education for women. !!° Later on, In 1954, 


1Tbid. See fn 110, above 

114Fatma Mohamed Sayyid Ali (personal communication, April 10, 2019) 

115Op.cit. Nadwi. (2007). P. 77 

116Zainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
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Mwalim Twaiba built a separate building for academic purposes beside her mother’s 


house!!”, 


Earlier before 1927, women in Lamu used to be taught the basics of religion only, such as 
the pillars of Islam, Islamic theology, Qur'an recitation, prayers, and self-purification. 
They used to study these basic teachings of Islam in the houses of their female teachers, 


or from a trusted male relative. This was done іп a Chuo (Quranic School).!'8 


The Chuo was a form of non-formal school where learning of recitation of Qur’an was 
conducted in the house of the female teacher, or the teacher could conduct the lessons in 
the home of the students. The entry age for the child was five. The wealthier families 
preferred private lessons for their children in their own homes,!'’thus they had ап 
advantage of accesing advanced religious knowledge matters and classical Swahili 
poetry.'?°The middle class families preferred to send their children to the private house of 
the teacher.!”!Women from poorer and less religious families received training that is 


more rudimentary. !22 


Women also used to learn from their Shangazi (sister of one’s father) household chores 
such as cleaning, washing, and cooking. They were trained how to perform daily house 
chores that were part of everyday routine practiced together with other necessary 


womanhood skills, and values before they marry. Women were made to take part in adult 


Паспа Mohamed Sayyid АІ personal communication, April 10, 2019) 
118 Ahmad Said Salmin (personal communication, May 13, 2019) 

119 Ты. See fn 116, above 

120Op.cit. Strobel. (1981). P. 102 

121 Ahmad Said Salmin (personal communication, May 13, 2019) 
122Op.cit. Strobel. (1981). P. 102 
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Ше activities by being assigned to act as care takers to their younger brothers and sisters. 
They were gradually introduced into the performance of household duties so that by the 
time they reach puberty, they are able to cope with all the household duties on their own.!73 
Therefore, before the establishment of Mahdharatu Al-Twayyibah, women in Lamu used 


to be taught the basics of religion and household chores only. 
3.4.2 TEACHING METHODOLOGY IN MAHADHARATU AL- TWAYYIBAH 


The methodology of learning requires a student to read an Arabic text after which the 
teacher explains its meaning. In other way, the teacher dictates the text with a 
commentary, and the pupils take notes. The common subjects taught in the Madrasa were; 
Al-Tajwid (elocution), Tafsir al-Qur’an (exegesis), Hadith (sayings of the prophet 
Muhammad), Figh (Islamic jurisprudence) Al-Lugha al-Arabiyya (Arabic language), 


Tasawwuf (Islamic mysticism) and Tawhid (theology).'** 


The pupils began their basic studies by learning the alphabet. Once the learners had 
mastered the alphabet, they proceeded to reading and writing monosyllables. This was 
followed by reciting sections of the Qur’an. The Qur’an has thirty sections and thus, the 
learners had to attain proficiency in memorizing one section before proceeding to the 
other. The learning of Arabic was organized around analytical and progressive approaches 
that began with recognition of Arabic alphabetical letters, then words, then sentences and 


their meaning of the sentence. 125 


123 Ahmad Said Salmin (personal communication, May 13, 2019) 
124Esha Muhammad Ali( personal communication, June 3, 2019) 
121,14. See fn 122, above 
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The Madrasa offered programs that stretched for a period of eight years. The first five 
years of the curriculum was spent on basic education. Once a student graduates from 
primary education, she is admitted to the next level that lasts for three years. "At the end 
of the year, students could not proceed to a next level unless they passed the end- of- year 
examinations. The students graduated from the Madrasa after eight years. On graduation, 


they got ijazah.'?’ 


Mwalim Twaiba also opened classes for mature women; she named it Darsa. It was held 
between Maghrib and ‘Isha every day. She taught them Figh (Islamic jurisprudence). 
Every Wednesday after ‘Asr prayer she translated the Holy Qur’an. The Darsa was 


conducted in the hall.!78 


She had an opinion concerning the art of writing among women; she never believed that 
there was a need for her students to learn how to write. She opposed the art of writing 
among women, as she believed this would lead to daily communication between men and 
women via letters. This may result in evil deeds.!”’As we said, her exclusive Madrasa was 
the only one in Lamu at that time, and it was nearer to the Madrasa for men of Riyadha 
Mosque. Therefore, she was careful; she did not want it to be the talk issue in the society, 


that she has gathered women so that they can mingle with men. She was afraid that after 


'26Fatma Mohamed Sayyid АІ personal communication, April 10, 2019) 

127 Permission, authorization or a license authorizing its holder to transmit a certain text or subject, which is 
issued by someone already possessing such authority. It is particularly associated with transmission of 
Islamic religious knowledge. 

128Zainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 

29°F sha Muhammad Ali ( personal communication, June 3, 2019) 
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teaching her students how to write, it may lead to communication between her students 


and male students of Riyadha. 


Mwalim Twaiba encouraged women to put on the veil in her own unique way. They were 
instructed to close one eye using the scarf so that they portray themselves as unattractive 
to men. This used to happen when a male visitor came in to their Madrasa.'*° This is 
similar to the Nigab that is used by Muslim women modernly, that covers their face except 
the eyes. In her time, there was no Niqab, so they covered their face except one eye using 


their scarf instead of Nigab. 
3.4.3 HER CONTRIBUTIONS IN MAHDHARATU AL-TWAYYIBAH 


In 1984, the Madrasa was renovated and a hall was added. She used the hall particularly 
for classes and other religious functions. Students who came from outside the town were 


also accommodated in the hall. !3! 


1. Introducing Maulid celebration for women: Mwalim Twaiba introduced Maulid 
celebration for women, previously the Maulid was only conducted by men in the 
mosques or homes. Her husband Sayyid Omar Al-Aidid, conducted the Maulid on 
12"RabiulAwwal (the third month in Hijri calendar), іп the morning hours in the 
Riyadha Mosque. She consulted her husband about the Maulid; he gave her permission 
and advised her to celebrate the Maulid оп the same day after ‘sha prayer as his first 


wife Mwalim Nana was to do it after ‘Asr ргауег.132 


1307 ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
'31Ratma Mohamed Sayyid Ali ( personal communication, April 10, 2019) 
132 Aisha Abdallah Mzee ( personal communication, April 16, 2019) 
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After short period of time, the Maulid became popular for women, it was ап enjoyable 
musical performance and Islamic celebrations during social and religious functioning 
such as wedding, engagement, farewell ceremony for one going to perform Hajj.'°? 
Children were also taught the Maulid, and this was a common ritual in the coastal 
towns of Lamu, Malindi and Mombasa. The texts used in this ritual were called 
Barzanji and Sumtu Al-Durar. 

2. Introduction of female congregational Taraweh prayers: She also introduced 
congregation prayer of Taraweh for women during the month of Ramadhan. She used 
Mahdharatu Al-Twayyibah hall as a Mosque for women, with the permission of her 
elder brother, Sayyid Ali, who at that time, was the elder of Riyadha Mosque and her 
guardian. Mwalim Twaiba led prayers for women. Later on, she gave opportunities to 
her students to lead the Taraweh prayer as a way of motivating them. !°4 
Іп Taraweh, twenty rakat were performed: they prayed in sets of two rakat. A short 
break after every two rakaat was incorporated in order to take a short rest. They used 
to make supplication during the breaks between rakaat. At the end of the Taraweh 
prayers, three rakaat of the Witr prayer was performed. 

3. Introduction of prayers for the deceased person: Usually in the past, during a funeral 
gathering, women would congregate at the home of the deceased person and receive 
guests. They provided food for the bereaved for the first three days after the funeral. 
Due to the idling among the women, time was wasted time in personal conversation 


and storytelling. Therefore, Mwalim Twaiba introduced prayers for the deceased, 


133Tbid. See fn 130, above 
1347 ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
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which includes several readings from the Qur’an for the three days. She also suggested 
the prayer kushuka eda in the occasion when the widow finished her ‘Iddah. 135 

4. Introduction of classes of male students: Mwalim Twaiba used to show love and care 
to her students and the boarding male students of Riyadha. She opened classes for 
male students, she taught them Figh (Islamic jurisprudence) from two books, Matnu 
al-Zubad and Anwaaru al- Мавайк.!2°Нег male prominent students were Omar 
Ahmad Ahmad Badawy and Swaleh Alwy Mohamed. She hosted a special "144 
festival’s feast in which she prepared food for both her female and male students of 


Riyadha. They enjoyed the food as а form of celebrating "/44.137 


3.5 MWALIM TWAIBA SERVES AS A ROLE MODEL TO OTHER MUSLIM 


WOMEN 


Mwalim Twaiba started teaching her younger sisters at the age of fifteen. Despite her 
interest to teach fellow women, she had to seek an official approval from her father in 
order to go on with her career. This was granted and she started the work 
wholeheartedly.'**There was a time when the Darsa of Mwalim Twaiba became famous 
all over Kenya. People around Lamu used to come to attend her lessons. The respectful 
crowd of students and scholars observed impressively. She spent most of her time 


engaging in either learning, teaching or curing people. 


'35]bid. See fn 132, above 

1% Omar Ahmad Ahmad Badawy (personal communication, May 3, 2019) 

137Tbid. See fn 134, above 

1387ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
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She left behind a multitude of students who аге scattered throughout Kenya. Among her 


most famous female students include: 


1. Fatma Ahmad Badawy!* - we will discuss about her in the next chapter. 

2. Zainab Ahmad Muhammad Ali Al-Rudainy- we will discuss about her in chapter 
five. 

3. Esha Ali Seif 149 

4. Khadija Shariff Ahmad bin Abdallah (popularly known as Khairu) 

5. Somoe Abdallah — popularly known as Mwalim Nana"! 

6. Fatma Muhammad Sayyid А1! 

7. Khadija Mbarak Hadi!” 

8. Nafisa Abdulrahman Ahmad Вадауғу!44 

9. Sheikha Alwy Ahmad Badawy 

10. Salma Alwy Ahmad Вадаууу! 45 

11. Maimuna Ahmad Dahman!“ 

12. Esha Muhammad Ali — popularly known as Siti Esha Habibu!*” 


13. Maallima Esha Ваге 48 


139 Her full sister. 


14 
14 
14 
14 
14 


14 


14 


14 


14 


9 She founded her own Madrasa and named it Madrastu Al- Kheirat Al-islamiyyah In Lamu. 

1 She was her co-wife, she also had her own Madrasa, and she called it Madrasatu Al- Aidid. 

2 She is now the head of Mahdharatu Al-Twayyibah 

3 She founded her own Madrasa and named it Madrastu al- Zakiyaah Al-islamiyyah in Malindi. 

4 She is her niece, she founded a Madrasa for women in Mombasa, and she called it Daaru Al Saada. 

5 They are her niece, they founded a Madrasa for women in Lamu, and they called it Madrasatu Al- 


Munawwarah. 


6 She founded her own Madrasa and named it Madrasatu Al- Nur in Malindi. 
7 She founded her own Madrasa and named it Madrasatu Al- Zahraa Al-islamiyyah. 
8 She founded her own Madrasa and named it Daaru Al- Arqam in Malindi. 
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Her famous male students include: 


1. Omar Ahmad Ahmad Badawy - He is a principal in Markaz Al-Najah - Malindi 
2. Swaleh Alwy Mohamed - Не is an /тат of Masjid Shibu- Mombasa 
3. Abubakar Ahmad Ahmad Badawy. 


4. Hassan Alwy Mohamed. 


Most of her students later on became teachers like herself because teaching is one of the 
favored professions for most women in Lamu. This profession was considered more 
respectable and suitable for women due to segregation of sexes. Teaching was perceived 
to be a safer profession for women because they will have limited direct public dealings 


with men. 


Mwalim Twaiba was a very eloquent speaker and a dedicated teacher. She had several 
visits to Mombasa, Malindi and Zanzibar to spread Islamic teachings to women.'*?She 
also traveled to Makkah to performed Hajj three times in her entire lifetime. Her first 
journey to Makkah was with her brother Sayyid Ali, on her second journey, she was 
accompanied by her young brother Muhammad, popularly known as Sharif Din, and the 
third time she was accompanied by her other young brother Alwy, popularly known as 


Mzee Ммепуе. 50 


1497аіпаБ Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
bid. See fn 147, above 
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3.6 MWALIM TWAIBA: THE FEMALE MUSLIM HERBALIST 


Apart from being an expert in Qur’anic sciences, Mwalim Twaiba was also a very talented 
Muslim woman herbalist who specialized in Islamic traditional medicine. She also grew 


up to become a distinguished healer who was able to cure many diseases. 151 


People came from outskirts of Lamu such as Shela and Matondoni to seek medication 
from her. Her medicine was cheap and free to the poor people. Her medicine played a very 


pivotal role of helping the community members. !5? 


Mwalim Twaiba paved the way for affordable health care and poverty eradication through 
education and charity work. Indeed educating a woman is equal to transforming a society 
and to work towards ending the cycle of poverty. When women are healthy and educated, 
their families will flourish. If women have a chance to work and earn in society, their 


families will flourish, and when families flourish, communities do as well. 


It is reported that she was a good counselor. On occasions when a sick person experienced 
hopelessness due to battling of a chronic illness, and on times when one was feeling 
doubtful on the effectiveness of the medicine. Mwalim Twaiba would reassure the sick 
person by mentioning the Hadith of Prophet (PBUH) that says, "Allah did not create a 


disease for which He did not also provide its сиге." 53 


Mwalim Twaiba had a plan of building a maternity hospital so that it can help in caring 
for women during pregnancy and child delivering. Her sister, Fatma Ahmad Badawy was 
Ibid. See fn 147, above 


152Twalib Mubarak Hadi (personal communication, Мау 15, 2019) 
'S3Qp.cit. Ibn Majah. (1954). Hadith number - 3438. 
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a good midwife and she trained other women as well. However, Mwalim Twaiba’s 


intention was unfulfilled, as she became old and lacked finances. 154 
3.7HER DEATH 


In 2001, when she was 93 years old, she broke her leg rendering her to be in a bedridden 
state for a number of years.!°°>Mwalim Twaiba lived a very humble and devoted religious 
life. She died at the age of 101 on Thursday 24 Muharram 1427 AH / 23 February 2005156, 


She was buried near the graves of her father and grandfather in Langoni graveyard, Lamu. 


Even if she died, it is possible to see from the discussion above that she contributed 
immensely to the women empowerment. People will always remember her for the 
contributions she made in Islamic knowledge and the good things she introduced. Every 
year (on the 24"Muharram) women, female teachers, and students gather in Mahdharatu 


Al-Twayyibah Hall to commemorate the death of Mwalim Twaiba. 
3.8 CONCLUSION 


In this chapter, we have seen that Mwalim Twaiba was born in Lamu and was brought up 
in a very religious and intellectual environment. She studied in Lamu and got married in 


Lamu. Despite being blessed with a long life, she did not have children. 


Mwalim Twaiba is believed to be the first female scholar who brought up the idea of an 


organized Madrasa system for women in East Africa. She founded Madrasa for women, 


‘S47 ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
'SSRatma Mohamed Sayyid Ali ( personal communication, April 10, 2019) 
156Op.cit. Badawi, (2009). Р. 169 
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and named it Mahdharatu Al-Twayyibah. Іп her Madrasa she introduced many activities 
like Maulid celebration for women, female congregational Taraweh prayers during the 


month of Ramadhan, prayers for the deceased person, and classes of male students. 


Mwalim Twaiba also spent most of her time in curing people. Her medicine played a very 
pivotal role in helping the community members. She was a very eloquent speaker, and a 
dedicated teacher. She had several visits to Mombasa, Malindi and Zanzibar to spread 
Islamic teachings to women. She left behind a multitude of students, who are scattered 


throughout Kenya. Most of her students, later, became teachers like her. 


56 


CHAPTER FOUR 
FATMA AHMAD BADAWY JAMALULLEYL 
4.0 INTRODUCTION 


This chapter presents the life of Fatma Ahmad Badawy Jamalulleyl. She was known for 
developing the individual potential and guidance of the children to the state of complete 
maturity. She was a guardian of some male and female scholars of Riyadha. The chapter 
looks at the early life of Fatma Ahmad Badawy Jamalulleyl, it presents ways in which she 
searched for knowledge, it explains how she was sincere, kind, and sympathetic to her 
family and the children she raised. The chapter also discusses her contribution to the 
society; her work as a teacher in Mahdharatu Al-Twayyibah during her stay in Lamu. How 
she helped women as a midwife, and how she was good in poetry. The chapter ends by 
showing why and when Fatma Ahmad Badawy Jamalulleyl migrated to Mambrui, her 


contributions in helping people until her death. 
4.1 EARLY LIFE OF FATMA AHMAD BADAWY JAMALULLEYL 
4.1.1 BIRTH AND LINEAGE 


Fatma Ahmad Badawy Jamalulleyl, popularly known as Amati Fatuma, was a full sister 
of Mwalim Twaiba. She is the sixth born daughter of Sayyid Ahmad Badawy. She was 


born in Lamu in 1914,157 


157 Ahmad Ahmad Badawy (personal communication, Мау 3, 2019) 
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Amati Fatuma was raised in а conducive intellectual environment surrounded by her 
grandfather Habib Swaleh, her father Ahmad Badawy, her uncle Sayyid Aidarus, her elder 
brother Sayyid Ali, and her elder sister Mwalim Т\аіБа. АП of them were scholars in 
Lamu; she had the early opportunity of acquiring knowledge from its fountain. Scholars 


surrounded her throughout her life. Therefore, she spent most of her time studying. 


4.1.2 AMATI FATUMA AS A STUDENT 


Amati Fatuma acquired knowledge from Mwalim Twaiba and other male scholars. She 
spent most of her time in her youth with her sister Mwalim Twaiba from whom she 


acquired a lot of knowledge.'*? 


Amati Fatuma studied Al-Tajwid (elocution) under Mwalim Twaiba. She was very 
interested, in fact it was her favorite subject. Therefore, she spent most of her time in 
studying the proper recitation of Qur’an. Prophet Muhammad (PBUH) has emphasized 
the importance of learning Qur’an, he said: “The best of you are those who learn the 


Qur'an and teach 71% 


She also studied under her elder brother Sayyid Ali from whom he acquired a lot of 
knowledge in; Figh (Islamic jurisprudence), Hadith (sayings of the prophet Muhammad), 


Tasawwuf (Islamic mysticism) апа Tawhid (Islamic theology).!®'She also studied under 


158 Ibid. See fn 155, above 

'S9Fatma Mohamed Sayyid Ali (personal communication, April 10, 2019) 
160Ор.сїї. Bukhari. (2001). Hadith Number - 5027 

161 Бата Mohamed Sayyid Ali (personal communication, April 10, 2019) 
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her brother Muhammad (popularly known as Sharif Din) the subject of Sira (the biography 


of Prophet Muhammad) and Swahili poetry.!© 
4.3 AMATI FATUMA’S SOCIAL LIFE 


Amati Fatuma grew up-close to her mother, as her father was very busy in his teaching 
activity and Da’wah work. She appreciated and loved her mother. She helped her in the 


upbringing of her siblings and other children.!™ 


Amati Fatuma got married to Said bin Abdallah Albeidh,'!“popularly known as Sharif 


Said who was born in Malindi, Kenya in 1912.165 She was blessed with five children:!™ 


1. Aisha Said Abdallah Albeidh — popurallay known as Masiti 

2. Khadija Said Abdallah Albeidh - She is still alive residing in Malindi 
3. Muhammad Said Abdallah Albeidh!® 

4. Ahmad Said Abdallah Albeidh 


5. Zahra Said Abdallah Albeidh 


162 Abubakar Muhammad Badawy (personal communication, Мау 2, 2019) 

16 Khadija Said Abdallah (personal communication, April 6, 2019) 

164 There was a close bond between this Abdallah Albeidh and Habib Swaleh, Abdallah Albeidh married 
daughter of Habib Swaleh, who is Hababah Nur, and she gave birth to Said. 

165 (2014). Sharif Muhammad's Father. Retrieved from:https://muwasala.org/2014/1 2 /14/sharif- 
muhammad-said-al-bid/ 

'66Khadija Said Abdallah (personal communication, April 6, 2019) 

167 Muhammad Said Abdallah Albeidh (1942- 2013) was born in Lamu. He attended Madrasatu Al- Najah 
(founded in 1935) and Riyadha- Lamu. He was keen in searching for knowledge and put great efforts in 
attending Madrasa and sitting down with the scholars of Lamu in that time. Then, at the age of twenty-one, 
he moved to Mambrui to become the principal of Madrasatu Al-Nur. He remained in this post for twenty- 
five years. He then built his own institute in Mambrui, Madrasatu Al-Ghannai, after consulting Habib 
Ahmad Mash’hur al-Haddad. From his efforts, he was able to produce knowledgeable, wise teachers who 
then Habib dispersed all around East Africa.. He was buried alongside his father in Mambrui. 
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Атай Fatuma’s husband used to travel extensively to spread Islamic knowledge and offer 
sessions. He worked alongside Habib Ahmad Mash-hur al-Haddad and stayed in Uganda 
for years. He would move from a village to another village. Many villagers accepted Islam 


in the Arua region near the border with Сопро. 9% 


Due to the absence of her husband, Amati Fatuma used to act as a single mother. She 
never lost morale in upbringing of her children; in fact, she raised her children in a proper 
way. She taught her five children Al-Tajwid (elocution) and Fiqh (Islamic 
jurisprudence).!©’She played a pivotal role in the life of her son Muhammad Said Abdallah 


Albeidh, who later became a renowned scholar in East Africa. 


Throughout Muslim history, the position of women in society and in the family was a key 
component of traditional Islam structure that allowed the religion to traverse continents 
while remaining intact. Single mothers have made contributions in shaping their children 
that we currently laud and revere, like the mothers of great old scholars like /тат Al- 
Bukhari,!’’/mam_ А1-5һаН! "Тапа Ibn Hajar.'”? We cannot fully appreciate the lives of 


these scholars without considering the impact their mothers made in their lives. 


Amati Fatuma was known for developing the individual potential and guidance of the 


children to the state of complete maturity. She was the guardian of many male and female 


168 (2014). Sharif Muhammad Sa’id A-lbid. Retrieved from: https://muwasala.org/2014/12 /14/sharif- 
muhammad-said-al-bid/ 

169 Khadija Said Abdallah (personal communication, April 6, 2019) 

1Mahmoudat, S.O. (2018). The Single Mothers That Made Men — The Role of Women in the Lives of Four 
Imams. Retrieved Шот _https://www.amaliah.com/post/39 125/single-mothers-made-men-role-women- 
lives-four-imams. 

71а Hajar, А. (1908). Tahdhibu Attahdhib. Vol 9, р. 25 

172 Assakhawi, М. A. (1998). Aljawahir wa Al-Duraru fii Tarjumati Sheikh Al-Islam Ibn Hajar. Vol. 1, p. 
102 
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scholars of Riyadha. Атай Fatuma was a pious mother. In her speeches, she advised all 


the parents not to encourage their children to disobey Allah (SWT) by doing evil deeds.'7 


4.4 AMATI FATUMA’S CONTRIBUTIONS TO THE LAMU SOCIETY 


4.4.1 A TEACHER, AN ADVISOR AND A CARE-TAKER IN MAHDHARATU 


AL- TWAYYIBAH 


Amati Fatuma was the right hand person and advisor of her elder sister, Mwalim Twaiba. 
She was a counselor to the students of Mahdharatu Al- Twayyibah. Due to her friendly 
nature, students openly shared their problems with her, as Mwalim Twaiba was very strict 


to the students.!”4 


She concentrated on teaching young girls recitation of the Qur’an. She was the head of 
Qur’anic classes; she taught them correct pronunciation of Arabic alphabets and recitation 
of the Qur’an.'”°Most of these young girls were from disadvantaged families, and some 


of them were orphans. She treated them equally. 


She treated the children from disadvantaged families and orphans like her own. They all 
called her Amati, which means aunty. She made sure her children or friends do not alienate 


orphans. Slowly, her house became an orphanage center.'”° 


She used to lament on the issue of guiding the students “when a teacher goes overboard 


in gentleness, students will not show the teacher high regard and respect. Moreover, if the 


Khadija Said Abdallah (personal communication, April 6, 2019) 

4K hadija Muadhamu Ahmad Muhammad (personal communication, May 2, 2019) 
"рата Mohamed Sayyid Ali (personal communication, April 10, 2019) 

176 Khadija Said Abdallah (personal communication, April 6, 2019) 


61 


teacher goes overboard in firmness and punishment, it will develop hatred to the students. 
And both of these shall drastically affect the student’s progress and sometimes, may even 


cause her to quit learning.” 1” 


Among her famous female students were: 


1. Aisha Said Abdallah Albeidh — popularly known as Masiti 

2. Khadija Said Abdallah Albeidh - She is still alive residing in Malindi 
3. Zahra Said Abdallah Albeidh 

4. Fuadi Muhammad Faruk 

5. Latifa Muhammad Muumini 

6. Esha Badi Mbarak 

7. Shufee Mohamed Sayyid Ali!” 

8. Zainab Mbaraka Bin Sunkar 


9. Aisha Mohamed Sayyid Ali — popularly known as Bisiti 


Among her male students were: 


1. Muhammad Said Abdallah Albeidh 
2. Ahmad Said Abdallah Albeidh 

3. Omar Alwy Bafagir 

4. Swaleh Muhammad said 


5. Swaleh Alwy Bafagir 


177 Тыа. See fn 174, above 
178 She is a mentor in Mahdharatu Al- Twayyibah. 
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4.4.2 AMATI FATUMA THE POET 


Amati Fatuma was widely known as a poet in Lamu. She wrote a number of poems which 
touched on different subjects. Almost all of her poems used an Islamic perspective in their 
thematic assertions. The linkage between the Kiswahili language and Islam gave birth to 


some of the greatest classical poets who were either very religious themselves, or very 


knowledgeable about Islam. "° 


Some people believe that all the great swahili poets of past were men. Among them are 
Sayyid Aidarus, who translated Hamziya,'®°Sayyid Abdallah bin Nasir, his popular poem 
Inkishafi (1800)!*', Muyaka bin Haji, his famous poem called Diwani уа Muyaka (1800 - 
1840)!8?, Mwenye Manswab Abdulrahmani born in Lamu (1827- 1922).'8? Muhammad 


Kijuma the famous Lamu poet (1855 - 1945)! “апа others. 


However, the reality of writing of poems in the past was not done by men only; women 
probably made a greater contribution. The like of Mwana Shekhe Lemba, One of her 


poem, called Siri li Asirari.'8> Mwana Saida Amin, her work Utendi wa Fatuma in 1807. 


'Timamy, R. & Swaleh, A. (2013). A Thematic Analysis Of Utendi Ма Mwana Kupona: A Swahili/Islamic 
Perspective. P. 3. 

180 Abdulaziz, М. Н. (1996). "Тһе Influence of the Qasida оп the Development of Swahili Rhymed and 
Metred Verse.” In sperl, S. & shackle, C. (Eds.) Qasida Poetry in Islamic Asia and Africa volume one 
Classical Tradittions and Modern Meanings. P. 412 

'81Kresse, K. (2007). Philosophing in Mombasa: Knowledge, Islam and Intellectual Practice on the Swahili 
Coast. P. 71 

ыа, р. 71 

'83Qp.cit. Badawi. (2009). P.61 

184 Mohammad, I.M. (1983). The Life and Works of Muhamadi Kijuma. P. 51 

'85Mulokozi, М. М. (1993). Mchango wa Wanawake Katika Maendeleo ya Ushairi wa Kiswahili Katika 
Kipindi cha Urasimi (1600 - 1900). P. 260 
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Another one is Mwana Kupona binti Mshamu (4.1865), she is an author of a poem called 


Utendi wa Mwana Kupona. The poem dates to about 1858.!°° 


It appears that the oldest compositions in Swahili poetry that we still have were probably 
composed by women. Likewise, it would appear that the contribution of female poets in 


the eradication of the art and content of poetry was immense. 


Poetry served as a tool to pass on education from one generation to another, it enables 
teachers to teach their students how to write, read, and develop language skills. This is 
because poems use carefully chosen words and often contain figurative language. In 
poetry, students are exposed to creative uses of language. Students hear and experience 
new words and phrases. Additionally, it teaches children the art of creative expression, 
and enables them to develop intellectually. Hence, Amati Fatuma through her wisdom 


took advantage and used poetry to teach. 


Apart from Amati Fatuma’s poems for the Maulid ceremony, she also composed poems 
for many other people. People would go to her to ask for songs for special occasions. Most 


of these occasions were connected with wedding festivals and farewell for На/).187 


The person who wanted the song had to bring, with her, a piece of paper upon which the 
song would be written. This is the reason why many manuscripts of her poems are not 


available. !8Тһеге is a problem in the study of women’s religious roles in Islamic history 


'86King'ei, K. (2001). Aspects of Autobiography in the Classical Swahili Poetry: Problems of Identity of 
Authorship. Vol. 16, p. 93 

'87Shufee Mohamed Sayyid Ali (personal communication, April 2, 2019) 

'88Tbid. See fn 185, above 
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due to the lack of sources left by women themselves. women have left no written 


records. !8° 


It is also important to know that Amati Fatuma used to compose such poems on the spur 
of the moment, without taking a lot of time. Thus, a woman who brought her piece of 
paper for Amati Fatuma’s poem was able to get the song before she left Amati Fatuma’s 


house. 1°? 


One of her very own poem she wrote was to praise the Prophet Muhammad (РВОН)./% 


The poem titled “The Prophet” has three lines stanza, and they are total of nine stanzas. 


The poem is as follow: 


Sifa za habibu, hazina kifani The characters of the beloved, are unparalleled 
Memsifu Rabbi, Mola Rahamani Lord the Most Merciful has praised him (Prophet) 
Katika kitabu, chake Quruani In His book, Qur’an 

Rabi peka swala na salamu piya Lord send (your) salutations and blessing 


Zende kwa rasula alo qurayshiyyah to the Messenger who is a Qureish 


Swahaba na ala nawako ndiya (and) his companions and family 


Ni upi muongofu kama hashimiyah Who is pious like Hashimiyah (Prophet) 


Mwenye utukufu alo timiliya Glorious and perfect 


18°Sarah, G.(2010). Women’s Roles As Teachers, Leaders, And Contributors То The Waqf In Damascus .P. 
6 

'90Shufee Mohamed Sayyid Ali (personal communication, April 2, 2019) 

191 Albeidh, М. S. (2014). Qutuf Al-Rabi fi Оаѕаіа Mad-hi Twaha Al-Shafi. Р. 162 
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Na utakatifu па njema tabiyaa Holiness and of good character 
Kula la fakhari mei kusanyia He has attained the honor 
Pia ndiye durri katika duniya he is also the pearl in this world 
Yake jauhari meyanga duniya his illumination has enlightened the world 
Hapana ajabu tukizingatiya No wonder when we think of it 
Sifa za habibu tukizisikiya the praises of (our) beloved when we hear them 
Wino wa dhahabu tukizindikiya we write them with a Gold ink 
Alo twahirika kwa twahara ghaya He is clean above purity 
Sana kaumbika akizidi baya he was created in a good shape 
Mola kamueka ni tumwa nabiya the Lord has appointed him a Prophet 
Rabbi twatamani na dua pokeya Lord we long for our prayers to be accepted 
Rasuli amini kutushufaiya The Messenger to be our intercession 
Tungiye peponi na yeye pamoya We Join him in the Paradise 
Ndie alo aali kiyapo natiya I swear he is above all (other people) 
Asiye mithali akhiri duniya No one is like him in this world and hereafter 
Na mola jalali ali kitwambiya and the Almighty (had already) told us 


Swala na salamu zikimshukiya Prayers and greetings descending on him 
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Wetu muadhamu tatukusanyia our Noble will gather us (with) 


Ali akiramu na swahaba piya his family and companions as well 


This poem is still very famous in the fields of Maulid celebrations; both men and women 
perform it. Given the controversies surrounding the education of Muslim women - this 
poem on the prophet clearly indicates that Islam as a religion, valued the knowledge of 


women. Her poem and poetic skills are not rejected, but embraced. 
4.4.3 AMATI FATUMA THE MIDWIFE 


Midwives were known by the name Mpokezi, they dealt with pregnancy, childbirth, and 
the postpartum period including care of the newborn. In many cases, the midwife would 
be brought along with two or three assistants during delivery time. Midwifery in Lamu 
was a respectable profession, in which women could earn their remuneration, which was 
called Kiteo. It included two Leso (wrappers), two kilograms of rice, two coconuts, a 


chicken and two hundred shillings. !°? 


Midwifery is a very strong system of education in the African Traditional Society. Young 
women were learning to be midwifery from the seniors. The experienced midwives were 
always ready for instructing in this field. Most common learning model was mentorship, 
or an apprenticeship with another traditional midwife. Some traditional trainee midwives 
lived with their mentor during their training; others would be called whenever a woman 
was laboring. Senior midwives are women who have given birth before. In order to 


understand, and give meaningful support to a woman in labor, one needs to have 


'Batuli Bakari Abdallah (personal communication, April 3, 2019) 
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undergone the experience before. Further tribute to the importance of these women is 
found in the proverbial caution against offending those who were indispensable: “don’t 


abuse the midwives while the child-bearing continues” 193 


Around 1920— 1980 becoming a midwife in Lamu, a person must not only be familiar 
with the female body and the process of childbirth, but also must be a female. The sexual 
limitation in midwifery was strict due to sex segregation.!°4 Segregation of gender was 
popular during that time, which differentiated males and females significantly. It means 


males were not allowed to see or touch a female's body directly. 


In this situation, male physicians played only a minor role in the childbirth process; they 
would never participate in any procedures that occur in the delivery room. Often, the 
midwife would call for the assistance of a physician when complication of birth is 


anticipated.!?> 


There were only four midwives in Lamu between 1920- 1980, one of them was Amati 
Fatuma, and others were Ma- Munira, Ma- Jirani and Ma- Esha Kiheri. Amati Fatuma was 
the only midwife in her clan. Her actual duties as the midwife consisted mainly of assisting 
in the birthing process, although she may also have helped with other medical problems 


relating to women when пеейеа.196 


193 This statement is derived from a Swahili saying: “msitukane wakunga па uzazi ungalipo. ” 
Ibid. See fn 190, above 
195 Ты. See fn 190, above 
1% Тыа. See fn 190, above 
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Many pregnant women liked and respected Amati Fatuma because of her personal 
qualities and skills; her offering of mental strength and support to pregnant women, ability 


to cope with distressing situations, understanding and caring nature.'”” 


Many wives, especially new ones, would need advice and support, for example, she taught 
them prayer to recite which is in the Qur’an “Oh Allah bestow onto me from You, pure 
children. Verily you are the listener of du’a.”'°’She was giving them hope and praises of 
being a mother, that Prophet Muhammad (PBUH) said “Paradise is under the feet of 
mothers’ .'°°Thus, Amati Fatuma became a very famous midwife, for her counseling, 


listening and general communication skills.” 


4.5 AMATI FATUMA’S KNOWLEDGE CONTRIBUTION IN MAMBRUI 


Amati Fatuma’s husband Sharif Said settled in Mambrui, north of Malindi along the 
Malindi- Garissa highway after he returned from Uganda. In 1962, he founded a Madrasa 
in Mambrui and named it Madrastu Al-Nur. Thereafter, Amati Fatuma together with her 
children followed her husband and migrated from Lamu to Mambrui. One of Amati 
Fatuma’s sons, Muhammad Said Abdallah Albeidh popularly known as Ustadh 


Muhammad, became a principal in Madrasatu Al- Nur, in Mambrui. 7°! 


Amati Fatuma dwelt in Islamic propagation and academic activities. She became a mentor 


for all activities in the Madrastu Al-Nur. She also introduced women classes in her house 


197 Khadija Said Abdallah (personal communication, April 6, 2019) 
198 Qur’an 3: 38 

199 Al-Nisai, А. S. (1986). Sunanu Al-Nisaai. Hadith number - 3104 
200 Khadija Said Abdallah (personal communication, April 6, 2019) 
01S waleh Mohamed Said (personal communication, April 6, 2019) 


69 


іп which she taught Al-Tajwid (elocution), Stra (the biography of Prophet Muhammad) 
and Figh (Islamic jurisprudence). It was something new in Mambrui because long before, 
women were only attending Chuo (Quranic School) in the house of their female teachers 


like Maallima Chema and Maallima Zaituna.?” 


The classes were conducted every day after ‘Asr Prayer; they started by reciting Qur’an 
followed by Figh (Islamic jurisprudence) then Siira (the biography of Prophet 
Muhammad) and ended with recitation of a special prayer called Ratibu Al- Haddadi?™. 


Except for Fridays, they used to recite special songs of prayers called Burdatu А1- 


Madihi?™.?° 


Her house was always full of either students or visitors. It was a center for learners; 
sometimes women would also go to her house for academic consultations. She gave good 


hospitality to all visitors.” 
Many women attended the classes, among her first students were: 


1. Khadija Muadhamu Ahmad Muhammad 
2. Nuru Muhammad Said Basadiki. 

3. Twefle Said Basadik 

4. Shufaa Omar Mbarak 


5. Barke Said Basadik 


202 Khadija Muadhamu Ahmad Muhammad (personal communication, May 2, 2019) 

203 Ts a collection of prayers that was inspired to the scholar, Abdallah bin Alawi al-Haddad (1632- 1720). 
204 Tt is a book of poems about praise and ridicule to Prophet Muhammad (PBUH). Scholar of Egypt, 
Muhammad Said al Busiri (1211- 1294) wrote the book. 

205Swaleh Mohamed Said (personal communication, April 6, 2019) 

2067 ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
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6. Swafiya Said Bat-hef 


The classes she founded are still ongoing and one of her students, Khadija Muadhamu 
Ahmad Muhammad, supervises them. Later on, people of Mambrui saw the importance 
of having women classes. Hence, Ustadh Abdulrahim Muhammad Said who was one of 
the students of Amati Fatuma’s son, in 1997 founded exclusive women Madrasa and 
named it Manazilu Al- Abrar Al-Islamiyah —boarding school for girls. At that time Amati 
Fatuma was 83 years old, she did not have much strength to teach out of her house, but 


she was so supportive of this Madrasa until she died.?°” 


4.6 AMATI FATUMA A ROLE MODEL TO OTHER MUSLIM WOMEN AND 


HER DEATH 


Amati Fatuma was a sincere helper and a good friend, helping her friends to a point of 
self-denial, consulting them, visiting the sick and nursing them. She never avoided a friend 
afflicted with any misfortune, and at the same time never hesitated to avoid a friend who 
had first avoided her. She was tolerant, just, and a cheerful friend. She would never 


humiliate her friends nor disappoint the needy amongst ћет.20% 


Usually, at that time, it was a common practice whoever traveled from Lamu to other 
cities to make a stopover in Mambrui at Amati Fatuma’s house. Therefore, she had many 


guests. One of the commands of our faith that the Prophet (PBUH) has emphasized often, 


207 Swaleh Mohamed Said (personal communication, April 6, 2019) 
208K һай |а Muadhamu Ahmad Muhammad (personal communication, Мау 2, 2019) 
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was honoring our guests. The Prophet (PBUH) said: "Whoever believes in Allah and the 


Last Day, should serve his guest generously."?°? 


The scholar, guardian, and poet passed away in Malindi 3 February 2009 / 7" Safar 1430 
AH. She was buried in Mambrui near the grave of her husband, and her son Muhammad 


Said Abdallah Albeidh.”'® 


Amati Fatuma’s legacy lives on in form of a midwife who was an understanding and 
caring, not forgetting her didactic poems, which are still recited today and for her impact 
and contribution in Islamic knowledge. Her students remember her as the teacher who 
preached what she practiced, and inspired them to do the same. Every year (date of 78 
Safar) both men and women gather in a Mosque called Riyadha in Mambrui to 


commemorate her death in 2009. 
4.7 CONCLUSION 


In this chapter, we have seen that Amati Fatuma was born in Lamu and was raised up in 
a conducive intellectual environment. She had the early opportunity of acquiring 
knowledge from elders of her family. She was married in Lamu, and blessed with five 


children. 


Amati Fatuma was a teacher, and an advisor in Mahdharatu Twayyibah. Apart from that, 
she helped people as a midwife. She also composed poems for the Maulid ceremony, and 


people would go to her to ask for songs for special occasions. Most of these occasions 


20°Op.cit. Bukhari. (2001). Hadith Number - 6136 
10Swaleh Mohamed Said (personal communication, April 6, 2019) 
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were wedding festivals and farewells for Hajj. Later on, Атай Fatuma migrated to 
Mambrui and she engaged herself in Da ‘ауа and academic activities. She dwelt in Islamic 
propagation and academic activities. She introduced women classes in her house. She left 
many students in Lamu and Mambrui. She never quits helping people around her until her 


death. 
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CHAPTER FIVE 
ZAINAB AHMAD MUHAMMAD ALI AL-RUDAINY 
5.0 INTRODUCTION 


The purpose of this chapter is to discuss the life, the personality, and the actions of Zainab 
Ahmad Muhammad Ali Al-Rudainy. The chapter begins with a description of her family 
background, whereby her ancestry goes back to Al- Rudainy whose lineage affiliated with 
the Al- Alawiyah Sufi order. Later on, the chapter highlights how she spent her life 
searching for knowledge and challenges she faced in her social life. The chapter also 
discusses her knowledge contributions in Lamu and Malindi. The chapter winds-up with 
her description as a role model to other Muslim women. It reveals that her intellect granted 


her a reputation. 
5.1 EARLY LIFE OF ZAINAB AHMAD MUHAMMAD АШ AL-RUDAINY 
5.1.1 GENEALOGY AND BIRTH 


Genealogy of Zainab Ahmad Muhammad Ali Al-Rudainy is traced from her Great 
grandfather called Sayyid Abdulaziz Abdulswamad Al-Rudainy, who was a governor in 


Basra- Iraq during the Uthmanite reign.”!! 


There was a conflict between two aristocratic families in Pate, that is Al-Nabahani family, 
and Al-Bawrii family. Al-Nabahani family was known as a powerful royal family, and 


also for its leading role in craft production. They were rulers of Pate and they are descent 


21 Fauz Mohamed Rudainy (personal communication, Мау 10, 2019) 
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from the Omani dynasty.”!” Pate is located іп the Indian Ocean close to the northern coast 
of Kenya, to which it belongs. It is the largest island in the Lamu Archipelago, which lie 
between the towns of Lamu and Kiunga in the former Coast Province. The island is almost 


completely surrounded by mangroves. 


One of the family members of Al- Nabahani met Sayyid Muhammad Abdulaziz 
Abdulswamad Al-Rudainy, the son of the governor of Basra during Hajj in Makkah, and 
invited him to Pate to be a mediator. Therefore, he travelled to Pate to resolve the 
conflict.” During Hajj pilgrims of all colors, backgrounds, wealth, and status come 
together as equals in front of their Creator. This creates unity among the Muslims around 
the world. People from different continents and countries meet, exchange ideas, share 
experiences and get to know each other’s problems. Undoubtedly, people used this chance 


to solve problems facing Muslim nations. 


Sayyid Muhammad Abdulaziz Abdulswamad Al-Rudainy properly mediated between the 
two aristocratic families. People were very happy and Al-Nabahani Family gave him one 
of its daughters to him for marriage. He stayed in Pate for a long period and he was blessed 
with one son, and two daughters: Ahmad, Rukiya and Fatma. He then returned to his 
homeland Basra with his two daughters Rukiya and Fatma. They never went back to Pate 


and there was no communication ever.”!* 


2127 aet, S. J. D. (2000). “Arab-Muslim Cultures and Local Cultures on the East Coast of Africa and the 
Indian Ocean Islands.”In Al-Bakit, M.A., Bazin, L. &Cissoko, S.M. (Eds) History of Humanity: From the 
seventh to the sixteenth century. Vol. 4, p. 1275 

213 Бап? Mohamed Rudainy (personal communication, Мау 10, 2019) 

214 Тыа. See fn 211, above 
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His son, Ahmad stayed іп Pate, got married to Esha Maulana Al-Nabahani and was blessed 


with five children:?!° 


1. Muhammad - who һай a son called Abdallah. 

2. АП - popularly known as Maulana, got married to Fatma Bahasan with whom he 
had a son called Muhammad (popularly known as Amini). Muhammad had a son 
called Ahmad (popularly known as Mwenye) and Ahmad had a daughter called 


Zainab (the one we are discussing about). 


3. Лан 
4. Nasra 
5. Fatma 


Her full name is Zainab Ahmad (Mwenye) Muhammad (Amini) Ali (Maulana) Al- 
Rudainy. She is popularly known as Amati Zainabu. She was born іп 1940216 in a village 
called Pate in Lamu, Kenya, into a prominent family with strong ties to its community. 
Amati Zainabu is the second last born in her family as she had six brothers and six 
sisters.”!’ The family had been and still known in Pate - Lamu as a respected family. Her 


mother is Esha Muhammad Dumila. 


Amati Zainabu grew up with her parent in Pate until she reached age of four years old, 


when her mother sent her to Lamu with her elder brother Muadhamu. Amati Zainabu lived 


215 Tbid. See fn 211, above 

216 Ahmad Muhammad Ridai (personal communication, May 12, 2019) 

217 The following are their names in their birth order: Muadhamu, Muhammad, Ahmad — popularly known 
as Rudainy, Ali, Mustafa, Abdallah, Fatma, Aisha, Khadija, Rukiya, Swafiya, Zainab and Maimuna. 


76 


with Mwalim Twaiba and Muadhamu lived іп Riyadha academy boarding under the 


tutorship of Sayyid Ahmad Badawy.7!® 
5.2 AMATI ZAINABU AS A STUDENT 


Amati Zainabu stayed with Mwalim Twaiba for years until she reached maturity stage. 
Mwalim Twaiba gave her motherly care. Young Zainabu was a well-behaved girl. From 
her youth, she was devoted to learning. People were impressed by her memory and 


intelligence.”!” 


She was a prominent student of Mwalim Twaiba and Amati Fatuma. She studied Al- 
Tajwid (elocution) from Amati Fatuma, later on, she studied under Mwalim Twaiba the 
Islamic sciences, including; Tafsir al-Quran (Qur’an exegesis), Figh (Islamic 
jurisprudence), Hadith (sayings of the prophet Muhammad), Tasawwuf (Islamic 


mysticism) and Tawhid (theology)*”° 


She had a chance to study under her elder brother Sayyid Muadhamu, $га (the biography 
of Prophet Muhammad), she also had a chance to study under Sayyid Alwy Muhammad 
(Shariff din)*?'Sarf (Arabic Morphology), and she studied under Sayyid Swaleh 


Muhammad (Sheikh Bahasan)??? Nahw (Arabic grammar).””° 


218 Ahmad Mohamed Ridai (personal communication, May 12, 2019) 

219Fatma Mohamed Sayyid Ali ( personal communication, April 10, 2019) 

220511 Alwy Muhammad ( personal communication, April 11, 2019) 

21 He was a principal of Muslim Academy at Riyadha Mosque at that time 

222 He was one of the teachers in Muslim Academy at Riyadha mosque and now he is a trustee of Riyadha 
mosque. 

223Swaleh Mohamed Sayyid Ali ( personal communication, April 15, 2019) 
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There is а misnomer that Muslim women are only allowed to gain knowledge from their 
female counterpart, and that instruction from men is prohibited. There is no stipulation in 
Islam that only a woman can teach women, and male can teach men. However, Islamic 
rules on modesty should be thoroughly observed and adhered to, then men can teach 
female students, and women can teach male students геѕресіїуеІу.22*Тһеге is no legal 
objection to men teaching women, or vice-versa. Muslims have always maintained that 
the mere presence of women in the same place as men is not prohibited in itself. The 
prohibition only concerns the manner of mixing when it contradicts the guidelines of 
Islamic law such as men and women exposing those parts of their bodies, which must 
remain covered. If the rules of modesty and dress for females shall not be applied, then 
the interaction between the student and the teacher will interfere learning process due to 


the manner of dressing. 
5.3 AMATI ZAINABU’ SOCIAL LIFE 


Amati Zainabu stayed with Mwalim Twaiba for years until she reached 15 years old. In 
1955, she got married to Ali Muhammad Sayyid Ahmad Badawy (d.2001) popularly 


known as Mwenye Ali Din, This marriage apparently ended in divorce.”*° 


“My family felt that the best way to get rid of the situation was to marry me off again, as 
soon as possible. Once I was happy, they told me, I would forget all about the past. My 


second husband was Zein Swabir Alnadhir.”?”°This marriage took place in 1956. She gave 


224Shamsudden, U. I. (2014). The Challenges Faced by Muslim Female Education and the Way Forward. 
Р. 90 

25 siya Sayyid Ali Badawy ( personal communication, April 17, 2019) 

2267ainab Ahmad Muhammad Ali Al-Rudainy (personal communication, April 5, 2019) 
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birth to a son called Omar Zein Swabir іп 1957.” This marriage also ended up in 


аіуогсе.228 


It is hard to get to know reasons for divorces between couples because it is personal and 
a sensitive issue. Most couples do not state the reasons for their separation, they keep it a 
secret to themselves; however, when they give out reasons for their divorce, each tends to 


take his or her side positively. 


As for Amati Zainabu, she was a strict and temperamental person. This causes difficulty 
in her relationships; they did not understand her. Due to that, it is believed to be the reason 


for the йіуогсеѕ.22° 


She stayed for about two years until she married a third time to a man called Muhammad 
Abdallah Swaleh (1932- 2013) popularly known as Ridai, This marriage took place in 
1960, they were blessed with two children, Ahmad Mohamed Abdallah born in 1961, and 


Khadija Mohamed Abdallah born іп 1963.230 
5.4 CONTRIBUTIONS OF AMATI ZAINABU TO THE SOCIETY 


A big number of Lamu women and those from other parts of East Africa got the 
opportunity to learn from her at Mahdharatu Al-Twayyibah when she was initially 
residing in Lamu. Later on, she moved to Malindi to establish her own Madrasa for 


women. Most of those who benefited from her became teachers in different Madrasas, 


27 He is a Muslim herbalist, he lives in Malindi 

28 siya Sayyid Ali Badawy ( personal communication, April 17, 2019) 
29 Fatma Mohamed Sayyid Ali( personal communication, April 10, 2019) 
201,14. See fn 227, above 
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and some of them founded their own Madrasas in different places such as Lamu, Malindi, 
and Nairobi. An example of her student includes Mwanaisha Mzee Abdallah — popularly 
known as Maallima Aisha, who founded her own Madrasa in Nairobi and named it 


Madrasatu Al-Nur. 
5.4.1 TEACHER ІМ MAHDHARATU AL-TWAYYIBAH 


Amati Zainabu began her teaching career as a Qur’anic teacher in the Mahdharatu А1- 
Twayyibah. Many students enjoyed her classes because of her good teaching 
methodology. She taught the students using Arabic alphabetic songs.77'A Qur’anic class 
is an important stage of learning considering the fact that every Muslim child should pass 
through it This is because learning how to recite the Quran is mandatory for Muslims 


whether men or women. 


At the age of thirty, Amati Zainabu was ordered by Mwalim Twaiba to offer a Darsa on 
Qur’an translation in Kiswahili. This was on Wednesdays every week after ‘Asr prayers 
in the hall of Mahdharatu Al-Twayyibah. Earlier, Mwalim Twaiba conducted the Darsa, 
but when she started traveling to Malindi, Mombasa, and Zanzibar, there was no Darsa. 
Her students and friends complained, thus Amati Zainabu was therefore directed by 


Mwalim Twaiba to conduct ће Darsa during her absence.”*” 


The Darsa was very helpful; women used to ask questions that trouble them in their 


private life and this is encouraged in Islam. According to Aisha (RA) said: “The women 


21 Asiya Sayyid Ali Badawy ( personal communication, April 17, 2019) 
32Ratma Mohamed Sayyid Ali ( personal communication, April 10, 2019) 
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of the Answar were praiseworthy because shame did not prevent them from asking 


detailed questions about Islamic Іам??? 


5.4.2 AMATI ZAINABU TEACHING ACTIVITIES AND THE FOUNDATION 


OF HER OWN MADRASA IN MALINDI 


The first women Madrasa in Malindi is called Madarasatu Al- Irshad Al-Islamiyyah 
located near a mosque called Masjid Mdarris at Shela in Malindi. It was founded by 
Sheikh Omar bin Dahman. He was a well-known business- person in Malindi. He liked to 


sponsor Islamic projects. 


The Madrasa had a male teacher. It reached a time Muslim women of Malindi needed a 
woman scholar to conduct classes for women.”*Actually, and quite naturally, a woman 
feels more comfortable in the classroom when being taught by her fellow woman. Girls 
feel much free with a woman teacher than with a male to ask questions that deal with their 
private life. They talk more openly in class, and they can also ask and seek help about any 


issues they are facing. 


In 1980, women of Malindi heard about the activities run in Mahdharatu Al-Twayyibah - 
Lamu and they wished to have the same. Thus, Sheikh Omar bin Dahman invited Amati 
Zainabu to Malindi to teach young girls in Madaratu Al- Irshad Al-Islamiyyah for a 
specific period of five years. The journey of Amati Zainabu was organized by two 


personalities; Sheikh Said Khalid who was a sponsor to many Madrasas and Mosques in 


233 Op.cit. Muslim. (1912). Hadith Number- 232 
24H indu Sheikh Omar Dahman Al-Amoudy ( personal communication, April 25, 2019) 
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Malindi and Sheikh Muhammad Twalib Rudainy а scholar.” Amati Zainabu stayed in her 


younger sister’s house Maimuna, who was married in Malindi.”*© 


“Amati Zainabu taught us four subjects; Al-Tajwid (elocution) as the Qur’an is the base 
of Islamic knowledge, Hadith (sayings of the prophet Muhammad) which always follows 
the Qur’an in importance, Figh (Islamic jurisprudence) which highlights the 
understanding of the Islamic law, and Tasawwuf (Islamic mysticism) which helps in 


building truthfulness with Allah (SWT) and instills in students good сопдфисі, 7237 


After five years in 1985, her specific period ended. The Madrasa was well organized and 
her elder students were able to take responsibility of teaching, they were Maallima Barke 
and Maallima Rukiya. Therefore, Amati Zainabu went back to Lamu. She continued her 


teachings іп Mahdharatu Al-Twayyibah.”*® 


In 2001, Amati Zainabu left again for Malindi, and this time she lived permanently in 


Malindi. She missed helping youngsters discover the joy of learning. In Lamu, there were 
many female teachers, she thought it is better that she settled in Malindi.?*? 


Amati Zainabu founded her own Madrasa for young girls only and she called it 
Mahdharatu Al- Twayyibah, after the Madrasa of her teacher and mentor, Mwalim 


Twaiba. This shows strong bond between a student and her teacher. She began with 10 


235 Tbid. See fn 232, above 

236 Ahmad Mohamed Ridai (personal communication, Мау 12, 2019) 

237 Hindu Sheikh Omar Dahman Al-Amoudy ( personal communication, April 25, 2019) 
238 Ibid. See fn 235, above 

239K hadija Mohamed Abdallah ( personal communication, April 20, 2019) 


82 


students, including her daughter Khadija. Enrollment at the Madrasa grew up to more 


than 50 students.” 


The total subjects in her Madrasa were six, Nahw (Arabic grammar), Al-Tajwid 
(elocution) Hadith (sayings of the prophet Muhammad), Figh (Islamic jurisprudence), 
Tasawwuf (Islamic mysticism) and Swahili poetry. In her Madrasa, she set high academic 
standards, emphasized discipline, and promoted a nurturing environment. The Madrasa 


still operates to date.”4! 


Amati Zainabu also used to give lectures (Darsa) for elderly women, as they were not 
able to enroll in her Madrasa because of their daily house chores. She started the Darsa 
after consulting Mwalim Twaiba who gave her Ijazah,” this Darsa was held on every 
Wednesday between ‘Asr and Maghrib time, and on a daily bases on the holy month of 
Ramadhan in the early hours of the day. Translation of the Quran was the main theme in 


that Darsa. The venue of said Darsa was in the house of Fatma Hadi.27 


5.4.3 AMATI ZAINABU THE POET 


Amati Zainabu was gifted in poetry. She wrote a number of poems with valuable teachings 
in Islam. She began writing poetry at a young age; she has several writings of Swahili 


poems. She used to write her poems in Kiswahili in Arabic scripts. 


-40Tbid. See fn 235, above 
241 Тыа. See fn 235, above 
242 Тыа. See fn 235, above 
43 Тыа. See fn 235, above 
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As for centuries, Swahili was written in Arabic script. Hundreds of manuscripts in 
collections around East Africa testify to its long tradition of written literature. In the 
middle of the eighteenth century, the Swahili-Arabic script was a recognized medium of 


writing.” 


Historically, in East Africa, Swahili used to be written in Arabic script, prior to the coming 
of Roman script. The former was introduced by Muslim scholars and the later by Christian 
missionaries. In a nutshell, people of the coast region preferred to use the Arabic script to 


the roman because of the influence of Islam. 


Against many odds and limitations, Amati Zainabu managed to write many works, which 


include the following poetic masterpieces: 


1. Fatimiyyah; Utenzi wa Mwana Fatima Binti Rasulillah (Fatma; narrative poetry 


of Fatma daughter of the Prophet Muhammad) 


Amati Zainabu wrote biographical poem of Fatma daughter of Prophet Muhammad 
(PBUH).”*° She finished writing the book іп 15" Ramadhan 1438 AH. It is still 
unpublished. Itis a small book containing 11 pages. It is among her famous works. Swahili 


Women likes to recite it melodiously during their celebrations like weddings and Maulid. 


2. Мапӣдір ya Sayyidat Nafisa (virtues of Lady Nafisa) 


244 Lyndon, Н. (2017). The Form and Content of Traditional Swahili Literature. P- 28 

245 Fatma was the youngest daughter of Prophet Muhammad (PBUH) and his favorite. Her husband was Ali, 
and her children include Hassan and Hussein. She was the child closest to her father and supported him in 
his difficulties. Ibn Abbas reported: The Messenger of Allah (PBUH), said, “The best of women among the 
people of Paradise are Khadija bint Khuwaylid, Fatima bint Muhammad, Maryam bint Imran, and Asiyah 
bint Muzahim, the wife of Firaun.” (See: Ghadanfar, M. A. (2001). Great Women of Islam Who Were Given 
The Good News of Paradise. P. 145 - 150). 
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Sayyidat Майза?®® (762- 824) was a woman of the Household of Prophet Muhammad 
(PBUH), a scholar and teacher of Islam. Her full name is Nafisa bint Hasan bin Zayd bin 


Hasan bin Ali bin Abi Talib, she was born in Месса.247 


The book; Manaqib уа Sayyidat Nafisa (virtues of Lady Nafisa) is of Swahili poems in 
Arabic scripts. It is a poetic biography of Sayyidat Nafisa. The book contain 33 pages. It 


is still unpublished. 
3. Fasiriya Aqidah al-Awam (Translation of the creed of the Muslim Laymen) 


Aqidah al-Awam is a small book packaged in poetic form that explains the science of 
monotheism. It was written by Sheikh Ahmad Al-Marzuqi Al-Maliki. The book started 
by mentioning the twenty attributes that are necessary for Allah (SWT), a brief history of 
the twenty-five Prophets, characteristics of the ten Angels, and the four books. Finally, 
the author added to the poem a summary of Prophet Muhammad’s life by talking about 


where Prophet Muhammad (PBUH) was born and names of his family members. 


The book Agidah al-Awam is so familiar among the students in Madrasa around East 
Africa. Therefore, Amati Zainabu translated this book into Swahili poetry. She wrote her 
Swahili poems in Arabic scripts. Her unpublished work contains 18 pages. Her Swahili 
versified translation of Agidah al-Awam poem is the second after the translation of 


Mwenye Manswabu (1827- 1922). 


246 She is the best-known woman scholar of Hadith in Egypt. She was a wealthy woman, did many favors 
to the people. When /тат Al-Shafii arrived in Egypt, she did well to him. In Cairo, Egypt there is a mosque 
bearing her name. Sayyidat Nafisa. (see: Ibn Kathir, І. О. (1997).Al-Bidayah wa Al-Nihayah. Vol. 10 ‚р. 
286) 

247 Op, cit. Ibn Kathir. (1997). P.286 
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4. Tafsiri уа Barzanji (Translation of Barzanji) 


Barzanji is an Arabic book, which is one of the most important and universally accepted 
panegyrics of the prophet Muhammad (PBUH) in the Arabic vernacular. The complete 
title of the book is [gd al-Jawhar fi Mawlid al-Nabiy al-Azhar - The Jeweled Necklace of 
the Resplendent Prophet’s Birth. It is work of the poet and Islamic jurist of the city of 


Medina, Jaafar b. Hasan al-Barzanji. 


The book is popular in coastal Swahili communities; it is recited during Maulid 
Celebration entails poetic description of blessed conception and birth of Muhammad 
(PBUH), the miraculous exploits and significant events in his life, and the description of 
his internal and external disposition. It closes with a sublime supplication seeking the 
fulfillment of needs of the ephemeral world here and the pleasures of the everlasting abode 


in the Hereafter. 


She translated this book of Barzanji in Swahili poetry. Her Swahili versified translation 
of Barzanji poem is one of the oldest and still one of the best of all the Swahili Maulid 
text. It is recited in some of the Maulid occasions. Sayyid Ali Badawy annotated her book, 
as he was good in Arabic. He composed poetry in classical Arabic; he wrote a large 


anthology of Arabic poems in classical forms including panegyrics and (ігеев.248 


5. Hijra ya Mtumi Muhammad (SAW) kwa Kiswahili (The migration of Prophet 


Muhammad PBUH in Swahili) 


48Op.cit. Abdulaziz. (1996). Р. 412 
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Sayyid Hassan (popularly known ав Almuthaqqaf) wrote a ballad poem іп Arabic about 
the migration of Prophet Muhammad (PBUH) from Makkah to Madina. Thus, Amati 
Zainabu translated it into Swahili poetry. Sayyid Hassan annotated her Swahili versified 
translation and he was very happy as it was translated meticulously without a word 


missing. 


5.5 AMATI ZAINABU SERVES AS A ROLE MODEL TO OTHER MUSLIM 


WOMEN 


Amati Zainabu has exercised an exceptional devotion, steadfastness and stamina in 
teaching. She dedicated most of her time in teaching. She strives to empower students to 
achieve their best in their academic life by making sure that education was at the forefront 
of her students. Amati Zainabu used to motivate women to believe in their own abilities 
to be successful in life. She had persistence in good works. Through her efforts, she 


produced many female teachers, some of them are: 


1. Mwanaisha Mzee Abdallah — popularly known as Maallima Aisha”? 


2. Zahara Omar Mohamed 
3. Fatma Sayyid Ali Albeidh 
4. Rukiya Muhammad Shee 
5. Amina Muhammad (Shariff Din) Sayyid Ahmad Badawy 
6. Karima Abdulrahman Badawy 
7. Siti Alwy Muhammad (Shariff Din) Sayyid Ahmad Badawy?”° 
29 She is her student іп Lamu, Mwanaisha Mzee Abdallah founded a Madrasa in Nairobi she called it 


Madrasatu Al- Nur Al-Islamiyyah. 
250 She is her student in Lamu, and she is teaching in Mahdharatu Al- Twayyibah. 
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8. Hindu Sheikh Omar Dahman Al-Amoudy 


Amati Zainabu is now residing in Malindi; and she is 80 years old. She dedicated herself 
to advancing her Madrasa. May Allah (SWT) reward her for her efforts in educating the 


Muslim women. May He bless her with a long life. 


5.6 CONCLUSION 


Amati Zainabu spent her life searching for knowledge; her intellectual abilities granted 
her a reputation. She endured challenges in her marriage life, but she embraced patience. 
Despite marriage challenges in her life, she managed to produce many students and write 


many poetic masterpieces, in which five are famous. 


Amati Zainabu contributed to Islamic knowledge when she was residing in Lamu and later 
on, she moved to Malindi to establish her own Madrasa for women. She is still residing 


in Malindi, dedicating herself to advancing her Madrasa. 
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CHAPTER SIX 


CONCLUSION AND RECOMMENDATIONS 


6.0 CONCLUSION 


The study provides an analytical survey of biography of the three women scholars. This 
study investigates and analyses the contributions to Islamic knowledge made by three 
women scholars of Riyadha mosque, Lamu. The findings reveal that each woman played 
an important role in the propagation and dissemination of Islamic knowledge in the society 


in her own way. 


The study gives a clue that it is no longer practical to use religion as an excuse to deny 
Muslim women education. Education is one of the most critical areas of empowerment 
for women. This is because educating women not only gives them economic opportunity, 
but also gives them social status within the family and society. On one hand, girls and 
women must be taught importance of education and empowerment for women. On the 
other hand, boys and men need to be knowledgeable on the rights of girls and women. 
They need to be taught how to encourage their female relatives to seek their rights and 


acquire education. 


Furthermore, contributions of women scholars in Islamic knowledge have proved that 
they can still preserve their morality and uphold their religious beliefs while achieving 
academic objectives. In Islam, every Muslim is required to acquire knowledge as much as 
possible. A woman should be actively involved in the pursuit of increasing their 


knowledge and skill to ensure that their life is not of mere subsistence. 
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Ап exceptional woman, the notable Mwalim Twaiba brought pioneering ideas, 
outstanding initiatives and practices, which have left a lasting legacy and admiration on 
so many aspiring female scholars and women of today. In her exclusive organized 
Madrasa system initiative for women, many other women have followed her example. 
Her ideas has paved way to many women for many generations far and beyond Lamu. 
Mwalim Twaiba has undoubtedly revolutionized societal views of female scholars. Her 
ingenuities have normalized practices in a once male only dominated scene. In her 
humanitarian work as a compassionate herbalist and counselor, many have emulated her 
social skills. Her unique teaching methodology has extended beyond her life span. She is 
still remembered as a role model and a towering figure in today’s women’s achievements 


апа айуапсетепіѕ.25! 


A woman of great wisdom, Amati Fatuma has left imprints of her knowledge in numerous 
frontages. Her impeccable writing skills in poetry have garnered admiration and accolades 
from both women and men. Through singing of her famous poem titled “The Prophet” 
during Maulid celebrations by both men and women, she has helped showcase and cement 
women’s wisdom and abilities as equally applaudable as their men counter parts. Amati 
Fatuma is an epitome of success in a woman and serves as a great role model to women 
of today who look to be inspired. Her immaculate involvement as a mother, dedicated 
wife, teacher, midwife, and facilitator in Academic activities serves as an inspiration to 
women today. She remains a pivotal figure due to many of her practices and a great role 


model to Muslim women (одау.252 


251 Ror further references, see chapter three. 
252 For further references, see chapter four. 
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А woman of great intellect, Атай Zainabu has been for such a long time a relevant figure 
in propagating knowledge and devoting herself in religious affairs. To date, she remains 
a towering figure in religious venues. Her life story is one of resilience, admiration and 
inspiration. From a very young age, her devotion and utmost love of learning was very 
apparent. Her life story serves as an inspiration to young children who leave their home 
to seek knowledge in far distance places. Despite being away from home from a very 
young age, Amati Zainabu became a model student who went to on to achieve academic 
excellence. As a dedicated student, she was trusted by her mentor-Mwalim Twaiba to 
facilitate classes. Her dedication and zeal for knowledge has made her an outstanding poet 


of notable masterpieces, founder of her own Madrasa and a respected їеасһег.??? 


This study has shown how these women perceive education to be a vehicle towards 
personal growth and additionally, we have explored the ways these women present 
education as something that connects the private and public spheres. From the study, it 
has been established that these women scholars perceived education as being very 


important. 
6.1 RECOMMENDATIONS 


The study recommends the following in order to address the challenges facing women 


scholars in the implementation of Islamic knowledge to the society: 


1- Emphasizing importance of Islamic girl’s education 


253 Ror further references, see chapter five. 
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Some Muslims have not recognized the importance of girls’ education. Religious leaders, 
especially тат s. need to discuss about this aspect during the Friday sermon by 
emphasizing the Islamic teachings on education of girls. Muslim religious leaders must 
publicly condemn all types of gender-based discrimination, domestic violence, and any 
other form of abuse that violates the rights of women. This is important in order to bring 


about a change of attitude towards education of girls. 


2- Muslim women scholars to act as role models 


Muslim women who have excelled in Islamic knowledge should act as the role models for 
Muslim girls. They should be given an opportunity to serve the community. This could 
motivate the young girls to work hard in their studies in order to become achievers like 


their role models they emulate. 


3- Young women to learn from female role models in the Islamic tradition. 


Female role models whom they epitomized can show how women can utilize their full 
potential, not only for their personal gain, but also to create a better environment in the 
world. Their examples can provide a guideline for modern women as to how Muslim 
women today may achieve individual spirituality while contributing effectively towards 


the betterment of the society they live in. 


4- The Muslim community is yet to produce many women scholars. 
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Women to be encouraged to enroll in different educational institutions. This will increase 
the opportunities for women to become scholars as well as pave the way for them to teach 


this knowledge to other Muslim women. 


5- Women to learn about their rights as instructed in Islamic law. 


Forums to be developed where Muslim women have opportunities to express their ideas 
about issues that concern them. They should be well informed that Islam gives women the 
right to education, to marry someone of their choice, to retain their identity after marriage, 


to divorce, to work, to own and sell property, and to seek protection by the law. 


6.2 SUGGESTIONS FOR FUTURE STUDIES 


The study will form a basis for further research countrywide. The study shows value to 
academic pursuits related to Islam, gender and education, given the important role that 
religion plays in influencing women’s chances in education. The study findings will, 
hopefully, implement with specific regard to enhancing knowledge amongst Muslim 
women in sectors such as education and development in the society, in order to demystify 
the thinking that Islam supports the empowerment of women through education and 


inform policy- making. 


Topic about Muslim women scholars is still an important field of research. Research 
studies on the women’s contributions to our societies have been lacking, and it is 
important to highlight this. It is therefore important that researchers keep highlighting the 
other Muslim women scholars and their contributions. This Study inspires researchers to 


focus on women’s role in a society in general, and as Madrasas teachers in particular. 
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6.4 APPENDICES 


APPENDIX I: CONSENT FORM 


Тат Abdallah Abdulkadir Mohamed, a master’s student at Pwani University in the school 
of Humanities and Social Sciences in the Department of Philosophy and Religious Studies 
(Islamic Option.). I am undertaking this research as a fulfillment of the requirements for 
the award of the degree. The study focused on the Contribution in Islamic Knowledge of 
three women scholars of Riyadha Mosque, Lamu — Kenya. I am kindly requesting you to 
voluntarily participate in an interview, which I will conduct to gather information relevant 
to this research. The information you will give for this research will be treated as 


confidential and will only be used for research purposes. 


Thank you in advance for accepting to take part in this study. 


I (interviewee) have read the above 
information and understand it. I hereby authorize Mr. Abdallah Abdulkadir Mohamed 
(interviewer) from Pwani University, to gather information from me for the purpose of 
research. I fully agree to be interviewed and I will voluntarily give information that will 


be necessary for the research. I agree to my interview being audio-recorded. 


For any further enquiries arising from the research I can contact the supervisors: Dr. Ali 
Hemed Awadh (email: alihemed@ymail.com) and Dr. Dorcas Chebet Juma (emai: 


d.chebet@ pu.ac.ke) 


Interviewee 


Signature 


Date 


Interviewer 


Signature 


Date 
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APPENDIX II: INTERVIEW GUIDE FOR FAMILY MEMBERS OF TWAIBA 


AHMAD BADAWY JAMALULLEIL 


Dear sir/ Madam 


I am Abdallah Abdulkadir Mohamed, a student at Pwani University pursuing Master’s 
Degree in Islamic Studies. I will kindly require your assistance in order to be able to 
successfully carry out a research on some aspects of the life of Twaiba Ahmad Badawy 


Jamalulleyl. 


The following is an outline of questions to be used with the family members. 


Form serial no: 


Full Name: Gender: Age: 
Relationship: ___ Location: Profession: 
Mobile No: ____ Email address: 


1. When was Twaiba Ahmad Badawy Jamalulleyl born? 

2. Where was she born? 

3. Did she have any children? 

4. Did she also influence her children with Islamic knowledge? 
5. Where did she study? 

6. Who were her teachers? 

7. What role did her teachers play in her mentorship? 


8. How many books or articles did she write? 
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9. Can you name all the books or articles she wrote? 
10. How many were officially published? 

11. Who were her students? 

12. Where did she die? 

13. Where is she buried? 


14. What contribution did she make in Riyadha Mosque institute? 


Thank you for your response. 
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APPENDIX ІП: INTERVIEW GUIDE FOR FAMILY MEMBERS ОЕ FATMA 


AHMAD BADAWY JAMALULLEYL 


Dear sir/ Madam 


I am Abdallah Abdulkadir Mohamed, a student at Pwani University pursuing Master’s 
Degree in Islamic Studies. I will kindly require your assistance in order to be able to 
successfully carry out a research on some aspects of the life of Fatma Ahmad Badawy 


Jamalulleyl. 


The following is an outline of questions to be used with the family members. 


Form serial no: 


Full Name: Gender: Age: 
Relationship: Location: Profession: _ 
Mobile Хо: Email address: 


1. When was Fatma Ahmad Badawy Jamalulleyl born? 

2. Where was she born? 

3. Did she have any children? 

4. Did she also influence her children with Islamic knowledge? 
5. Where did she study? 

6. Who were her teachers? 

7. What role did her teachers play in her mentorship? 


8. How many books or articles did she write? 
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9. Can you name all the books or articles she wrote? 
10. How many were officially published? 

11. Who were her students? 

12. Where did she die? 

13. Where is she buried? 


14. What contribution did she make in Riyadha Mosque institute? 


Thank you for your response. 
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APPENDIX IV: INTERVIEW GUIDE FOR FAMILY MEMBERS OF ZAINAB 


AHMAD MUHAMMAD ALI AL-RUDAINY 


Dear sir/ Madam 


I am Abdallah Abdulkadir Mohamed, a student at Pwani University pursuing Master’s 
Degree in Islamic Studies. I will kindly require your assistance in order to be able to 
successfully carry out a research on some aspects of the life of Zainab Ahmad Muhammad 


Ali Al-Rudainy. 


The following is an outline of questions to be used with the family members. 


Form serial no: 


Full Name: Gender: Age: 
Relationship: __ Location: Profession: — 
Mobile No: Email address: 


1. When was Zainab Ahmad Muhammad Ali Al-Rudainy born? 
2. Where was she born? 

3. Did she have any children? 

4. Did she also influence her children with Islamic knowledge? 
5. Where did she study? 

6. Who were her teachers? 

7. What role did her teachers play in her mentorship? 


8. How many books or articles did she write? 
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9. Can you name all the books or articles she wrote? 
10. How many were officially published? 

11. Who were her students? 

12. Where did she die? 

13. Where is she buried? 


14. What contribution did she make in Riyadha Mosque institute? 


Thank you for your response. 
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APPENDIX V: INTERVIEW GUIDE FOR STUDENTS ОЕ TWAIBA AHMAD 


BADAWY JAMALULLEIL 


Dear sir/ Madam 


I am Abdallah Abdulkadir Mohamed, a student at Pwani University pursuing Master’s 
Degree in Islamic Studies. I will kindly require your assistance in order to be able to 
successfully carry out a research on some aspects of the life of Twaiba Ahmad Badawy 


Jamalulleyl. 


The following is an outline of questions to be used with the Students. 


Form serial no: 


Full Name: Gender: Age: 
Relationship: Location: Profession: 
Mobile Мо: ___ Email address: 


1. Where did you study under Twaiba Ahmad Badawy Jamalulleyl? 
2. For how long did you study under her? 

3. How many subjects did she teach you? 

4. What are the names of subjects you learnt from her? 

5. Did she write any book or article? 

6. Who are her students? 


7. Who are her teachers? 
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8. How did she motivate her students in the acquisition and dissemination of 
knowledge? 
9. What are his most significant attributes you still remember? 


10. What contribution did she make in Islamic knowledge? 


Thank you for your response. 
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APPENDIX VI: INTERVIEW GUIDE FOR STUDENTS КАТМА AHMAD 


BADAWY JAMALULLEYL 


Dear sir/ Madam 


I am Abdallah Abdulkadir Mohamed, a student at Pwani University pursuing Master’s 
Degree in Islamic Studies. I will kindly require your assistance in order to be able to 
successfully carry out a research on some aspects of the life of Fatma Ahmad Badawy 


Jamalulleyl. 


The following is an outline of questions to be used with the Students. 


Form serial no: 


Full Name: Gender: Age: 
Relationship: Location: Profession: 
Mobile No: Email address: ___ 


1. Where did you study under Fatma Ahmad Badawy Jamalulleyl? 
2. For how long did you study under her? 

3. How many subjects did she teach you? 

4. What are the names of subjects you learnt from her? 

5. Did she write any book or article? 

6. Who are her students? 


7. Who are her teachers? 
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8. How did she motivate her students in the acquisition and dissemination of 
knowledge? 
9. What are his most significant attributes you still remember? 


10. What contribution did she make in Islamic knowledge? 


Thank you for your response. 
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APPENDIX ҮП: INTERVIEW GUIDE FOR STUDENTS ZAINAB AHMAD 


MUHAMMAD ALI AL-RUDAINY 


Dear sir/ Madam 


I am Abdallah Abdulkadir Mohamed, a student at Pwani University pursuing Master’s 
Degree in Islamic Studies. I will kindly require your assistance in order to be able to 
successfully carry out a research on some aspects of the life of Zainab Ahmad Muhammad 


Ali Al-Rudainy. 


The following is an outline of questions to be used with the Students. 


Form serial no: 


Full Name: Gender: Age: 
Relationship: Location: Profession: 
Mobile No: Email address: ___ 


1. Where did you study under Zainab Ahmad Muhammad Ali Al-Rudainy? 
2. For how long did you study under her? 

3. How many subjects did she teach you? 

4. What are the names of subjects you learnt from her? 

5. Did she write any book or article? 

6. Who are her students? 


7. Who are her teachers? 
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8. How did she motivate her students in the acquisition and dissemination of 
knowledge? 
9. What are his most significant attributes you still remember? 


10. What contribution did she make in Islamic knowledge? 


Thank you for your response. 
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APPENDIX УШ: INTERVIEW GUIDE FOR PROMINENT MUSLIM 


SCHOLARS 


Dear sir/ Madam 

I am Abdallah Abdulkadir Mohamed, a student at Pwani University pursuing Master’s 
Degree in Islamic Studies. I will kindly require your assistance in order to make me able 
to successfully carry out a research on some aspects of the life of Twaiba Ahmad Badawy 
Jamalulleyl, Fatma Ahmad Badawy Jamalulleyl and Zainab Ahmad Muhammad Ali Al- 
Rudainy. 

The following is an outline of questions to be used with the Prominent Muslim Scholars. 


Form serial no: 


Full Name: Gender: Age: Relationship: 
Location: Profession: 


Mobile No: Email address: 


1. Do you know any woman scholar of Riyadha Mosque institute? 

2. Do you know Twaiba Ahmad Badawy Jamalulleyl and what was your relation 
with her? 

3. Do you know Fatma Ahmad Badawy Jamalulleyl and what was your relation with 
her? 

4. Do you know Zainab Ahmad Muhammad Ali Al-Rudainy and what is your 
relation with her? 


5. What is your opinion about women scholars in Riyadha Mosque, Lamu — Kenya? 


10. 


11. 
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Do you think that scholars have neglected the contributions made by female 


scholars? 


. What contributions have been made by Twaiba Ahmad Badawy Jamalulleyl to 


Islamic knowledge? 

What contributions have been made by Fatma Ahmad Badawy Jamalulleyl to 
Islamic knowledge? 

What contributions have been made by Zainab Ahmad Muhammad Ali Al- 
Rudainy to Islamic knowledge? 

Do you know any book or article written by any of these three women scholars of 
Riyadha Mosque? 

Do you know any book or article written about women scholars of Riyadha 


Mosque or Lamu in general? 


118 


APPENDIX IX: LIST OF ORAL RESPONDENTS FOR INTERVIEW THEIR 


OCCUPATION, POSITION AND DATE OF INTERVIEW. 


NAME OCCUPATION / POSITION DATE 
Abdulkadir Mohamed Teacher and Trustee of Riyadha April 21, 2019 
Sayyid Ali Mosque , Lamu — Kenya 

Abubakar Muhammad General Secretary and Trustee of May 2, 2019 
Badawy Riyadha Mosque, Lamu- Kenya and a 


nephew to Twaiba Ahmad Badawy 
Jamalulleyl and Fatma Ahmad 


Badawy Jamalulleyl 


Ahmad Muhammad Ridai_ | Son of Zainab Ahmad Muhammad May 12, 2019 


Ali Al — Rudainy 


Ahmad Ahmad Badawy Chairman of Riyadha Mosque, Lamu- | May 3, 2019 
Kenya and a brother to Twaiba 
Ahmad Badawy Jamalulleyl and 


Fatma Ahmad Badawy Jamalulleyl 


Ahmad Said Salmin Member of Lamu community elders May 13, 2019 


Aisha Abdallah Mzee Teacher and founder of Madrastul Nur | April 16, 2019 


Al- Islaamiyyah in Nairobi 


Asiya Sayyid Ali Badawy | Niece of Twaiba Ahmad Badawy April 17, 2019 


Jamalulleyl 
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Batuli Bakari Abdallah Resident in Lamu and she is among April 3, 2019 
the oldest women of Lamu 

Esha Muhammad Ali Teacher and Founder of Madrastul June 3, 2019 
Zahraa Al-Islaamiyyah in Lamu 

Fatma Mohamed Sayyid Head teacher of Mahdharatu Al- April 10, 2019 

Ali Twayyibah in Lamu 

Fauz Mohamed Rudainy Family member of Zainab Ahmad May 10, 2019 
Muhammad Ali Al — Rudainy 

Hindu Sheikh Omar Resident in Malindi and she is among | April 25, 2019 


Dahman Al-Amoudy 


the oldest women of Malindi 


Khadija Mohamed Daughter of Zainab Ahmad April 20, 2019 
Abdallah Muhammad Ali Al — Rudainy 

Khadija Muadhamu Resident and teacher in Mambrui May 2, 2019 
Ahmad 

Khadija Said Abdallah Daughter of Fatma Ahmad Badawy April 6, 2019 
Muhammad Jamalulleyl 

Mohamed Hussein Teacher of Stone Town Academy in May 10, 2020 
Galogalo Lamu 

Omar Ahmad Ahmad Teacher of Markaz Najah Al- May 3, 2019 
Badawy Islaamiyyah in Malindi 

Rukiya Abeid Said Abeid | Resident in Lamu and a member of April 20, 2020 


converted family 
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Shufee Mohamed Sayyid Niece of Twaiba Ahmad Badawy April 2, 2019 

Ali Jamalulleyl 

Siti Alwy Muhammad Teacher of Mahdharatu Al-Twayyibah | April 11, 2019 
in Lamu 

Swaleh Mohamed Said Grandson of Fatma Ahmad Badawy April 6, 2019 
Jamalulleyl 

Swaleh Mohamed Sayyid | Teacher and Trustee of Riyadha April 15, 2019 

Ali Mosque , Lamu — Kenya 

Twalib Mubarak Hadi Head teacher of Madrastul Badr Al- May 15, 2019 
Islaamiiyah in Lamu and Member of 
Lamu community elders 

Zainab Ahmad Muhammad | One of the three women scholars April 5, 2019 

Ali Al-Rudainy discussed in the study 


121 


APPENDIX X: PLATES 
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Plate А: Riyadha mosque іп Lamu — Kenya. 


Plate B: Twaiba Ahmad Badawy Jamalulleyl 
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Plate С: class five students of Mahdharatu Al-Twayyibah іп Lamu sitting in the class 


during learning. 
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Plate Р: Building of Mahdharatu Al-Twayyibah, Lamu — Kenya. 
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Plate Е: women attending Darsa іп Mahdharatu Al-Twayyibah Hall, Lamu - Kenya. 


